




















them, time to work with them. You
can’t establish effective ties by
arranging volunteer services cold
over a telephone. .In some academic
programs, students often sign up
with an agency and nothing hap-
pens. They'll go in with the pre-
requisites of a given curriculum that
may or may not reflect an actual
need for volunteer service by the
agency being used as a base for
fieldwork experience. Volunteers
affiliating with an agency need a lot
of supervision. This takes a staff
member away from the primary
task of giving service. My convic-
tion about volunteer service of any
kind is that you've got to learn the
community, get to know the people
in the agencies, call them by their
first names, and really offer a serv-
ice that reflects an actual need. Vol-
unteer service must be a two-way
street. The nucleus of possible vol-
unteer action should be an agency
need. You build a program compo-
nent around that need. There’s also
the problem of a lack of meaningful
communication between an agency’s
staff and the academic volunteer
coordinators. Many times an
agency person will regard us as
being isolated from real problems,
as theorizers without practical
means to implement a project or a
course of action. First things first.
You've got to establish credibility.
We're dealing with people—It's a
person to person relationship.

Q: Is it correct to conclude that you
create a bond of cooperation with
agencies by such strategies as bring-
ing their people in to help teach
courses that relate to their particular
service areas?

A: Yes. We call it shared staff. Let
me elaborate further on establish-
ing credibility. For the first year
and a half I offered free consulting
services to the agencies we intended
to deal with. In return they offered
staff as co-teachers. They gave lec-
tures on the problems of agency ad-
ministration and the practical appli-

cation of skills to field problems;
then they supervised our students in
their setting. Sure, I've given them
time and services, but we've gotten
back far. more. At first none of the
agencies had a student volunteer
coordinator to work with our stu-
dents coming in; but this exchange
of instructional, supervisory and
consultative services has resulted in
an attitude of mutual cooperation—
and real services to the community
are developed.

Q: How are students in the home
economics program evaluated?

A: First, there’s the classroom com-
ponent, in which a student is re-
sponsible for knowing certain
things. We’re open, we talk con-
stantly, and we're always writing
logs of experiences and papers.
There’s a lot of written assessment
of what goes on. A ‘““Plan-Do-
Check’ sequence is built into a lot
of our tasks. If a volunteer is work-
ing with an agency, they have cer-
tain written expectations. We'll get
a statement from the agency report-
ing on whether those expectations
are being fulfilled. In a practicum
setting that requires extensive agen-
cy experience, for example, the stu-
dent will get a letter of commitment
declaring that the agency will ac-
cept the student for a certain
amount of time, under certain con-
ditions, supervised by a specific
individual and assigned a contact
person, and I'll do an agency visit
regarding that student.

Before going into a practicum a
student will write out a job descrip-
tion with the supervisor establish-
ing minimum expectations, as if
this were a real job. Then we evalu-
ate against this criteria: Did the
student do his job? We have not
gone to a behavioral objective evalu-
ation format because that process
implies  before-the-fact learning.
How does one determine needs be-
fore one gets into a program? This
is another example of the kind of
volunteerism we’re about. We shape
our program around the realities of

actual needs; we don’t devise objec-
tives beforehand. Most evaluation
is done on a one-to-one basis with
whoever is supervising a student in
any particular setting.

Q: Can you give us examples of
service?

A: We do a lot of work with the
Portage County Welfare Depart-
ment. Their social service manual
lists and describes 25 basic social
services. Our home economics pro-
gram contributes to every one of
these services except those provided
by physicians and lawyers. At first,
undergraduates volunteered in any
way the agency needed a volunteer.
Our relationship with the agency
was relatively unstructured in the
beginning, for we were, and still are,
very concerned with fulfilling the
needs that the agency staff has.
Home economics majors in our sum-
mer programs. began to volunteer
services in the food stamp program,
verifying addresses of persons on
the rolls. The homemaker aid serv-
ice, which works with selected fami-
lies, grew out of the particular needs
of the food stamp program.

Q: Was this the first involvement
by your students with direct family
assistance?

A: Yes. Our first case involved a
family with 13 children in which the
mother had run away. This wasn’t
a low income family, but they’d had
a very hard time managing the
home. After the agency had per-
suaded the mother to return, we
assigned two undergraduates to
assist her. The family needed
round-the-clock services, house-
keeping and child care, and we
eventually increased our commit-
ment to four students. Any student
in the 11 home economics courses
can perform homemaker aid service
for optional fieldwork and receive
credit. We have eight this year
working with the welfare agency.
One member of the agency staff
supervises them. This supervisor
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also co-taught a course in home
management and recruited students
to work in the agency as home-
maker aids.

Q: How are home management
tasks formulated? What kinds of
tasks are involved?

A: The Portage County Welfare
Department handles all the crises
of families on its rolls. Eighty per-
cent of these cases involve the elder-
ly, grave illness, or death in the
family. The other 20 percent involve
protective services for children,
basic child care. An average case
may result in a student visiting a
family twice a week over a period of
three months. Some cases may re-
quire only a single visit. The de-
partment will respond to a call by
sending a case worker who sets up a
service plan. A homemaker-health
aide may be needed. We receive a
request. The aide will go into the
home and meet the most pressing
problem with direct service, per-
haps looking after a child while the
mother in the family prepares to
go into a hospital; maybe even do-
ing the laundry or packing lunches.
The aide will check to see if a pub-
lic nurse is involved in the case and
is prepared to assist the nurse in
any way. The aide will contact
relatives and see which neighbors
are willing to help. In other words,
the aide will find those human re-
sources that are available to the
family in need. The aide can also
alert the case worker to a factor
that may have been overlooked.
Perhaps a second child in the family
needs special care. The aide then
makes an initial assessment of tasks
to be done to help sustain the
household and includes this assess-
ment in the original service plan.

A crisis often seriously disrupts
a family’s normal routines and rela-
tionships. The goal of any home-
maker-health aide service is to help
a family in crisis to regain its sense
of order, to function *“around” the
crisis. Ours is a limited-time service
designed to help a family, not only
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A Prescriptive Program

A couple brought a 10-year-old child into the Blick Clinic. She
had a mental age of six or seven months, still lay on her back and
ate soft-to-liquid food. She was hardly aware of her surroundings,
her legs and feet were birdlike, turned in, and distended from lack
of use. Her sense of order and focus was chaotic. Her parents
came to the clinic because they wanted to learn how to cope
with her, so we wrote a program prescribing a specific treatment
for advancing her mental age. As we carried out the program step
by step with both parents, a volunteer helped them follow up and
establish a routine. Treatment was administered both at the clinic
and in the home.

The object of the programming was to advance mental age a
month and a task at a time. The general goal in this case was to
raise the child’s mental age to that of toilet training, say 27 or
28 months; but the first objective was a mental age of eight
months. So we designed a chair that encouraged her to sit forward
enough to put weight on her feet. Her turned-in feet would
gradually straighten with normal weight distribution.

When she reached the sitting stage, we placed her in front of
a plastic table with edges that prevented things from rolling off.
We talked to her over this table, picked things up, showed them
to her, replaced them. When we talked to her, we talked straight
into her eyes so we could get her to focus on us. Then we handed
things to her. Slowly we got her to operate toward the mid-dorsal
line. We were refocusing her preceptions, helping to adjust her
eyes to near-point tasks. Next we took up chewing. How could
this child deal with solid food when she could not grasp food to
put it in her mouth? The answer: peanut butter on the roof of
her mouth. The sucking and smacking that she did to get the
peanut butter off made her move her jaws. Gradually, the move-
ment became a regular chewing motion. We started giving her
more solid things to chew . . . like marshmallows. Finally, the
logical steps of prescriptive programming resulted in (1) sitting
up, (2) facing forward, (3) addressing things from the front. With
the help of student volunteers, we had trained an infant to grow
into a child.

to survive a crisis, but to become
independent of outside assistance.
As a student home economist, the
homemaker-health aide has many
skills and is prepared to perform
almost any supportive role. Home-
maker aides do not provide a chore
service. They are instructors and
management specialists. A student
just doesn’t come in to do the dishes,
but sees that the dishes are done as
part of good home management.
The aide assists in organizing useful
time and tasks, such as running a
kitchen or developing a housecleans

ing routine. A mother with a first
baby may need infant care instruc-
tion. An aide working under the
supervision of a public health nurse
can give bedside baths, turn im-
mobile patients, dress wounds, and
help a patient maintain a medica-
tion schedule or a special diet.

In their junior year, many stu-
dents who have had homemaker ex-
periences elect to take the ‘“Home-
maker Rehabilitation” course which
places them with selected disadvant-
aged families unable to afford full-
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time professional services. Actually,
“rehabilitation” is not a precise
term. We mean the creation of new
home environments. We are not
training clients’ families to “‘adapt”
to hardships, but to overcome them.
- We do this by teaching a variety of
home management skills, ranging
from re-adapting kitchen routines
for the physically handicapped to
the intricacies of good child care.
A family capable of self-help and
caring, and one that has a good
grasp on its independence, can
maintain a good standard of living.

Q: Please deécribe your work with
the Happy Day School for the
Trainably Mentally Retarded.

A: The school emphasizes treat-
ment of the retarded in the home,
working with the mother or father
who must deal with the day-to-day
stresses of this situation. This year
we have 30 students in a variety of
academic fieldwork settings work-

ing with children and parents at the -

school and in the home. Many
undergraduates work with a home
trainer in physical development
who may be a graduate student
carrying out a prescriptive program
written for a child’s specific prob-
lems. This program is performed
step-by-step with ‘the parents. The
undergraduate  volunteer  gives
parents assistance in following up
this training (see case history).

Q: What is Blick Clinic and how
does it operate?

A: Blick Clinic (located near the
KSU campus outside of Akron) is a
developmental disability center for
the mentally retarded, epileptic
children, and those afflicted with
other serious intellectual deficien-
cies. It’s funded by Portage County.
I also work at the clinic as case
manager and parent educator; my
time is alloted by the university.
Blick serves as one of the major
service learning experiences for our
undergraduate and graduate stu-
dents. Graduate students specializ-

ing in a number of fields in family
health and home maintenance do

research here. Our undergraduates:

can elect to do their practicum here.
We do a lot of prescriptive pro-
gramming while working with the
parents who come to the clinic.
Undergraduates help support the
parents involved in prescriptive
programming by taking care of
other children, helping to plan
meals and shopping, and providing
many other home management serv-
ices that can help parents who are
working with a staff professional
in developing the motor capacities
of a retarded child. I like to think
of the Blick Clinic as a microcosm
of the ideal social service; each per-
son, from the rawest undergraduate
volunteer to the graduate specialist
performing a needed service, all re-
sources drawn together in bonds of
cooperation; the agencies, families
and the university working together
with the single goal of accomplish-
ing specific public services; nothing
wasted.

Q: What kinds of work do your
students do with disadvantaged
children?

A: A number of our students work
with the staff at Friendship House
near the campus, which is essential-
ly a child care center. We help
supervise child care and a young
adult program; we provide nutrition
education for neighborhood groups
who come. Mainly we serve as a
catalyst for many programs dealing
with disadvantaged children. Stu-
dents do field placement at the
center, especially those in the “Dis-
advantaged Children and Their
Families™ course.

Q: Tell us about services for the
aging.

A: Dorothy Fruit (assistant profes-
sor of home economics) teaches our
Aging Family Course. Students in
the Aging Family Course work with
the many elderly who live in the
Kent-Way center, which is part of

r

the university complex. The basic
undergraduate experience consists
of the “Friendly Visitor Program,”
in which each student visits and gets
to know an older person in the
home or nursing facility. By work-
ing with an aging person the stu-
dent can better understand the
process of aging itself, which in-
cludes coping with the problems of
employment, consumer protection,
nutrition, housing, clothing, family
relations and the biological aspects
of aging and basic needs. The Aging
Family and the senior Homemaker
Rehabilitation program are inter-
locked, for so much of the needs of
the elderly require adaptation to
mounting disabilities. Our students
help these people establish home
management routines, help them
adjust to disabilities that inhibit
their capacities to maintain a
home, good nutrition, and an ade-
quate standard of living.

Q: Dr. Lance, will you summarize
the meaning of the home economics
program? Is it achieving what you
thought it would?

A: Yes it is. I think we emphasize
what it means to be human. We
underscore the humanities that are
part of so many academic programs.
We did not ask for a new set of
courses in the beginning. We went
with existing courses and made
changes when we found them neces-
sary. We looked at established
groups already involved with family
services and worked with them.
We've taken 11 courses that offer
options for students to get off
campus and perform community
services; we found a volunteer
service at KSU that will swing with
us; we found agencies that will take
us in if we prove responsible, and
we are. We meet individual and
family needs where we find them.
Yes, we have standards, but we
put people first. We want our stu-
dents to come out of this experience
in a generous frame of mind; we
hope to teach people to value other
people.
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see if there are any proposals in the wind, or observing
the activities of the faculty senate. The most readily
available information can come from the volunteers in
your program. Ask them if they know of any courses
that involve credit for volunteer work.

Friendly Natives, Denizens, and Deans

The results of your informal research should be pre-
pared as a concisely-written list of friendly natives,
denizens, deans, and current field experience options.
Your list should look something like this:

e Needs that an office of experiential learning will
meet on your campus. Include ways in which you can
meet these needs.

® Asking the right questions should give you an idea
of which deans, department chairmen, faculty, and
others support experiential education. Rank them on a
scale of active support.

e At all levels of the university, what local attempts

have been made to generate more experience-based -

learning options (grants, proposed curriculum changes,
campus recruitment efforts)?

e Locate existing programs, such as offices of student
teaching placement, cooperative education, or graduate
internships. Familiarize yourself with people and de-
partments that have resisted experience-based learning
options. Note their arguments.

e Take a look at the assets and liabilities of your own
office. What skills, expertise, and services do you have
to offer? What resources could you bring to an academic
program (trained staff, office space, existing budget, re-
ferral system, reputation, community contacts) and
what liabilities (differences in life styles, conflict of
goals, managerial sophistication, or missing academic
credentials)?

You should find a strong vocational interest on the
part of the students; a growing proliferation of field
study options; at least some kind of cooperative educa-
tion field study proposal being considered; several cur-
riculum proposals in the works; and a few deans, vice-
presidents, and department heads who are taking more
than a passing interest in experience-based community
service learning. The compilation of interests will tell a
lot about the options open to you and the choices you
can make in going academic. It is important that you
assess your immediate academic environment accurate-
ly. Poor timing and an imprecise understanding of con-
ditions mean that you might walk into territorial infight-
ing at even the lower levels. These can sabotage good
plans at an early stage.

Your eventual strategy will be to cultivate the friend-
liest man with the most clout whose program your of-
fice can do the most for. On many campuses this man
will be the dean of undergraduate instruction or dean of
student affairs. You will find that he strongly shares
your interest in the affairs of undergraduates and sees
his role as striving to improve their college experiences
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as much as his resources will allow him.

The next step in your move toward an academic pro-
gram is to develop some organizational objectives and
to adopt an organizational format that will fit com-
fortably into the pattern of demands, supports, and in-
stitutional barriers that you have already uncovered.
This information should be prepared in the form of a
brief proposal—one that is written for an academic
audience. This does not mean that your style will be im-
pregnated with a profusion of polysyllabic agglomera-
tions but rather that it be clear and specific. Safeguard
the traditions and interests of friendly offices that have
the ability to accept and implement your program. The
proposal should demonstrate that you are aware of ex-
isting contributions made by the various departments
and indicate a role of support by your office.

Do not write an organizational plan for assisting an
academic department that will eliminate 35 percent of
the existing faculty.

Do develop a plan in which your office will free facul-
ty from placement chores and follow-up paper work
while increasing their opportunities for traditional re-
search and individual contact with students.

This makes sense because it supports existing priori-
ties while expanding them. The strongest and most
compelling arguments that can be made in the proposal
are those demonstrating that educational services will
be improved while costs are reduced. Your office can
make available to the college the vast resources of the
community while making no increased demands on the
faculty. You will extend the physical facilities of the
college, thus making possible an increase in credit pro-
duction potential of some departments by as much as a
third. Point out that all this good is going directly to
the community.

Selecting an Organizational Format

There are no good or bad methods of organization;
there are only variations in the types, number, and the
quality of services your office provides. Some proce-
dures and methods work for some people and some do
not. Big is not necessarily best.

If you encounter resistance, it does not necessarily
mean that you are doing things wrong. It may mean
that you are doing things right but in the wrong place
with the wrong people. It does not make sense to try im-
plementing programs that are incompatible with exist-
ing policies, habits, and vested interests. Try making
your concepts attractive by using the right bait.

As this movement gains momentum, its expression is
becoming more diverse. The result is that experiential
education currently is serving a variety of community
organizations and college offices. This places your vol-
unteer office in a position of demand by many of your
college’s offices. Your eventual affiliation must be
made in the light of organizational realities. That is, to

(Continued on next page)
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be a practicable academir concern, your office must
contribute to the production of credit hours. But fac-
ulty are usually the only group vested with the right to
grant credit. You will, therefore, need some attractive
reason for faculty and departments to use your services.
The more important you are to the production of
credit, the more secure will be your future.
There are three basic organizational options. They
are ordered from the least to the most academically
- oriented:
® Providing sideline academic services through the
traditional volunteer office.
e Joining with a specific service office of the college.
@ Becoming an umbrella office to integration and co-
ordination of campus-wide services. ‘

The Traditional Volunteer Office

As an organization integrated into the academic struc-
ture, the traditional volunteer office would operate much
as it usually has except that it would handle requests
from students for placements that satisfy the require-
ments of their courses. These requests would be dealt
with as if they were typical for a volunteer. Your con-
tact with the academic spheres of the college would be
informal and on a friendly, consultative basis, usually
with interested faculty looking for leads for class proj-
ects. Occasionally they would be involved in volunteer
projects as advisers.

Student volunteer program offices are generally
housed under the administrative roof of an office of stu-
dent government or the office of the dean of student af-
fairs. Depending upon the size of the school, the age of
the program, and the interest in volunteering on your
campus, you may or may not have your own budget,
professional staff, transportation, sophisticated training
program, applicant screening process, and a reliable
record keeping system. These have a considerable effect
on the options that will be available to you.

There are numerous reasons why an established office
of student volunteers would be called upon to go aca-
demic. The more established the program, the more de-
sirable it is. Your office is probably one of the most
productive public relations organs on campus; it proba-
bly is most experienced in the development of place-
.ments; and few offices have quite the contact with thg
community that yours does. As long as you do your job,
expand your program, and extend your service to other
parts of the campus, your organization can live a long
and happy life doing its thing: serving the community.

The trends, however, may be against an organization
that specializes in pure volunteerism. Funds are being
cut from offices of student affairs, while essential serv-
ices are being shouldered by offices with longer histories
and more academic credentials.

Also, the student is changing. The college student of
the 1970’s is a job-oriented creature. His needs may be
met through the growing numbers of accredited field
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options. Demand shifts like this can reduce your of-
fice’s volunteer core to numbers too small to justify the
staff and budget. In a very informal survey on the Uni-
versity of Maryland campus, I found it difficult to find
a volunteer who did not want credit for his volunteer
work. A survey of 1972-73 freshmen indicates that 70
percent thought credit should be given.

If academic departments can use field options to at-
tract a larger share of the 25 to 30 percent of the fresh-
men who have undeclared majors, they will. Students
are attracted to progressive programs like these, so it is
a good bet that departments will develop their own
placement systems. Perhaps the believed dicotomy be-
tween the pure volunteer and the accredited field work-
er does not exist. Ellen Moore, former Coordinator of
Volunteer Services at Penn State, found that many of
her pure volunteers got started because they were origi-
nally required to do volunteer work for their courses.

The pressure is on for new markets, and the only real,
long-term option open to offices of volunteerism will
be to go formally academic or to adopt one of the
credit-producing techniques of the other offices. This
allows the college to retain the benefits of a volunteer
program while extending your expertise to other areas.
An excellent compromise is the one at Penn State
where the coordinator of volunteer services has a joint
appointment with student affairs and the College of
Human Development. On the one hand her office in-
dependently serves the needs of the pure volunteer. On
the other, her academic credentials give her the neces-
sary link with credit production.

Specific Service Program

A specific service program has one major output or
service such as career development, career placement,
counseling services, or academic advisement. With this
type of strategy, an office of experience-based learning
takes on the functions of specific volunteer service.
As part of this sort of office, you must expect to adopt
its policies, to focus your energies on its goals, and to
operate under its leadership. This is not necessarily a
disadvantage.

The greatest advantage of incorporating into a
specific service office is its budgeting and organiza-
tional ties to programs with more permanence. These
programs often have pre-established connections with
credit-producing departments. Frequently they are
staffed by persons who also hold academic rank. The
department placement office closely resembles the- tra-
ditional student teaching placement service.

Your office becomes part of an academic department
in the most specialized form of this affiliation strategy.
The other non-academic specific service types can asso-
ciate only indirectly with student demand and credit
production. As part of these other offices, your perform-
ance would be evaluated by different criteria, such as

{Continued on next page)
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the numbers of students advised, referrals made, and
faculty contacts generated.

These other specific offices have the advantage of
being broader-based than the departmental placement
offices. If it looks as if the off-campus learning option
will be consolidated into a single office, it may be
wiser to go with some of the campus-wide offices such
as career development. Ties across departments and
colleges leave you in a position to develop relation-
ships that are more attractive to a broader faculty base.

A Counterpart to Other Services

There are several other facets of specific service pro-
grams. These specialists tend to view volunteerism or
experiential learning as a counterpart of their existing

service. For example, the counselor thinks of it as

therapy, the career adviser sees it as developing job
skills, and the academic adviser sees it as a way to re-
motivate students to the relevance of their courses. Each
of these purposes are legitimate in their sphere. Each
operates in an office tuned to perceive a limited, spe-
cialized group of student needs. From a broader per-
spective, however, many of these purposes can be satis-
fied through a uniform experience-based learning office.
When they all operate placement services concurrently
and independently, however, the result is redundancy,
inefficiency, and confusion. If continued for long, such
a medley of efforts may destroy the positive public re-
lations that your office has built over the years.

You may find that incorporating your volunteer pro-
gram with one of these agencies is comfortable in the
short run, but this could put you at a disadvantage in
meeting your campus needs for a broader program. You
will have little control over the actual experiences of the
students you send into the field or the kind of treatment
that your community agencies receive from students or
faculty volunteers. Furthermore, if you become subordi-
nate to specific service units, your campus contacts may
be confined to pre-existing channels, your procedures
limited to those established in-house, and your office
services redesigned to address themselves to the new
program perspective. There is nothing inherently
wrong with this. However, it does have the potential of
restricting the future visibility of your program.

Campus-Wide Offices

The campus-wide office deals with the superordinate
purposes of the campus as a whole and integrates its
services with the needs of the specific service offices.
You may find campus-wide offices under a variety of
names, but whether the program is called the Office of
Experiential Learning, as is the one at the University of
Kentucky, or the Career Education Program, as is the
one at the University of Maryland, the names matter
little.

The services of campus-wide programs actively en-
compass all the ways in which experiential education
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can be applied. Needs such as career and academic
planning, job experience, course relevance, positive
community relations, individual counseling, and thera-
peutic experiences are all functions that are within the
program’s area of interest. To develop such a broad-
based volunteer academic program, your office must
affiliate with a level above the specific service offices.
This might mean the dean of undergraduate instruction
or the academic vice-president of the college. Such an
arrangement lowers the barriers associated with the
other office types, such as inter-office territorial rights
over specialization, program redundancy, clerical
inefficiency, confusion in community relations, and
indirect association with credit production.

Centralized coordinating offices that operate as staff
units from upper administrative levels are in the posi-
tion to develop uniform field service policies and effi-
ciency measures to aid in the process of experiential
education. Examples of this could be pre-field instruc-
tion modules, more personalized advisement and place-
ment, and development of faculty workshops on experi-
ence-education teaching techniques.

Harmeonizing Your Program

As enticing as this organizational approach may
seem, there may be substantial barriers. A bid to de-
velop a campus-wide office of experiential education
means that your office, your manpower, your records
system, your systems of correspondence, and even your
office decorum should reflect that of the dean or vice-
president who is interested in your program. A central
office of volunteer experiential-based learning may be
expected to be staffed with a director holding advanced
degrees or a person with formal administrative talents.
These requirements are rarely a problem for the larger
volunteer programs, but they may pose a problem for
smaller, newer programs. The smaller program may
choose to reorganize under an appointed administrator,
incorporated as an arm of specific service office, or re-
cruit the needed managerial talent if the money is
available.

Implementing a Plan

The plan that makes most sense on your campus will
Jbecome obvious as you assemble the data you need.
Once you have a clear-cut notion of your office’s re-
sources, know what you want to accomplish, and deter-
mine the climate for off-campus experiential learning,
your implementation strategies will become apparent.

I have suggested that you study your demand for a
field experience study program, examine your resources,
develop a concisely written proposal to meet those needs,
and finally initiate your plans at the highest administra-
tive levels from which a decision to change must come.
After that the implementation of your program is prob-
ably the most comfortable thing you will do in going
academic.
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and a half credits for a semester’s work. Each student
selects an agency that could provide a career intern-
ship, then prepares for a field experience by studying
the problems he might expect to encounter.

The workshop is based on lectures by DiGeorge and
guest speakers from government, commerce, and in-
dustry, followed by class discussion that uses transac-
tional analysis to examine personal working relation-
ships more effectively.

Transactional analysis is a method of self examina-
tion that helps one monitor and understand his inter-
personal relationships.

In practice, students will come back from work ex-
periences and each in turn will examine their various
confrontations with people on the job.

“How did you relate to the supervisor?’ one will
ask his classmate.

“Did you perceive the supervisor as a parent or an
equal?” asks another.

I find it hard to take orders, it makes me feel like
I'm 10 years old,” answers another.

“In the real world of work,” DiGeorge pointed out,
“Students will be faced with the stresses of relating to
others. They’ll find that work isn’t just an abstract
process of accomplishing tasks, but that there’s the
need for cooperation; people dealing with each other in
a number of situations to make things work on the job.
Our hope is to encourage our students to learn self con-
trol and self direction by carefully looking at them-
sélves and how they relate to others in the actual work-
ing situation.”

The workshop phase also features on-site field trips
by class sections and individual students. Each stu-
dent must visit an agency or business, interview its
staff and prepare a report on the organization’s func-
tion and purpose.

Phase 2 is the Community Services Fieldwork Pro-
gram and offers five credits for a semester’s work. It
extends Phase 1, beginning during the latter part of
January and ending in June, placing students on a part-
time basis in local hospitals, local *and state govern-
ment offices and with special education projects that
help disadvantaged children.

Phase 2 students learn office procedures, become ac-
quainted with staff personnel and their assignments as
they begin to actually perform services.

“Students in the program are released from all class-

es at noon, are free to have lunch wherever they choose,

and are required to report to their selected agencies
and businesses by 1 p.m.,”” DiGeorge said.

This phase of the program introduces students to
actual working circumstances. Students are required
to submit a written evaluation of their own perform-
ance every two weeks. The host agencies are also re-
quired to evaluate the student on the basis of punctual-
ity, neatness, initiative, integrity, responsibility, and
acceptance of supervision.
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‘““We have the ultimate responsibility for any stu-
dent,” said DiGeorge. “If a student doesn’t work out,
he is pulled out immediately and brought back to
the school.

“The agency’s evaluation form is drawn up like a
simple checklist. We don’t want to involve an agency’s
staff in lengthy paper work.”

Twice during the semester, the whole class meets
with DiGeorge for a systematic analysis of the personal
relationships involved in their work experiences. Stu-
dents are graded on a pass-fail basis.

Phase 3, a half-semester Senior Option Program, ex-
pands the working time-frame and degree of student re-
sponsibility for on-job learning. *‘During the last eight
weeks of school,” DiGeorge said, *“seniors are given the
option to work without pay in some form of commu-
nity service. Each student is free to choose the kind of
work he wishes to perform and is released from school
to work as a full-time intern.” Evaluation is similar to
that in Phase 2.

DiGeorge plans an Independent Involvement Pro-
gram, which will enable students to receive credit for
work and community services achieved on their own
initiatives. This program will consist of:

e Supervised involvement, in which the school will
provide contacts, orientation to selected placements,
and transportation arrangements. This part-time serv-
ice will focus on helping disadvantaged children in the
Trenton area.

o Unsupervised involvement, designed for students
who prefer to make their own working arrangements
during weekends, holidays, and evenings.

eThe Summer Service Learning Program, which
would establish Ewing High School as a year-round -
center for community service is still in the planning
stages. It will emphasize the permanent nature of the
school as a coordinating agency for the community.

The Ewing program is designed to provide a com-
prehensive set of pre-employment experiences. In gen-
eral, it encourages students to express their feelings
about going to work and enables them to spend a se-
mester researching the various occupations and explor-
ing their own attitudes.

“Each student draws up a set of objectives, planning
how he would examine community, agency, and busi-
ness organization,” said DiGeorge. From a compila-
tion of these objectives, the class draws up a master list,
and this becomes guidelines for the semester’s tasks.

Each student prepares for Phase 2’s actual introduc-
tion to work by developing a job description, making
the first attempts at the professional self-evaluation re-
quired for good resume writing.

“Our program is gathering momentum,” said Di-
George ““The response from the community has been
enormous. They like the enthusiasm of our students.”

In its first year, the Senior Option Program has
placed 23 students in a broad range of individual pro-
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® Assisting hospitals and com-
munity groups in health services
and facilities planning.

e Aiding  environmental and
community groups in developing
recycling centers, research, day
care center development and design
of other facilities.

Frequently, students find proj-
ects on their own and work at them
individually. Hank Prussing, a sec-
ond-year architecture graduate stu-
dent from the Washington, D.C.
area, was chatting with the director
of Hope Community, Inc., a Har-
lem neighborhood development
group, and the subject of outdoor
murals came up. Prussing said that
he had done six murals on barns in
Virginia, while working on a sum-
mer job with a carpenter, and the
community group director said that
he had a building wall at Lexington
Avenue and 104th Street that he’d
like to see decorated. Prussing sug-
gested a montage of faces seen
around the community; he was
given the go-ahead, and within
three months had marshalled paint,
scaffolding, and help, adapted
photographs in what he calls a
“painterly” technique, and covered
the entire side of an apartment
house with a representational col-
lection of community portraits.
All materials were donated.

In the summer of 1973, center
students designed and helped con-
struct an ‘“‘instant building” as a
project in cooperation with the
Central Brooklyn Neighborhood
College (CBNC) and its sponsoring
community. The instant building
was a one-story structure made of
prefabricated metal components
bolted together. The components
were laid out on the site, and in-
experienced people put the build-
ing together (1600 square feet of
floor space) like a life-size erector
set in less than 12 hours.

“Project Instant Building” in-
volved 20 center students, 25 com-
munity youths, CBNC staff, and
several VISTA workers associated
with the college. The project was
budgeted for about $3,900 worth
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of materials, and set out according
to a statement of intent to:

“Unify and direct the energy and
talent of neighborhood youth in
creating something of lasting value
to themselves and their community;

“Clean up one of the many gar-
bage infested lots, pave it, and en-
hance adjoining buildings . . . pro-
vide service to the community,

“Provide the participating youths
with expertise in the latest develop-
ments in building technology,
media (photography, film, printing),
and metal workshop techniques,
utilizing on-the-job  vocation-
oriented approach.”

Another center project was a
Waterfront Festival, held off the
end of Atlantic Avenue in South
Brooklyn, and intended to make the
public aware of the waterfront
environment and its quality as a
community asset. The sloop
Clearwater, which belongs to . the
Hudson River Museum, came in
for a day to take people on cruises
around New York harbor, and sev-
eral musical groups took turns
entertaining the crowd.

“Festivals can be set up and run
almost single-handed,” said Curry.
“All you need is one person, a tele-
phone, some way of reproducing
posters or handbills, and a month
of 18-hour days. We put on a fes-
tival that we called *‘Eeyore’s Birth-
day Party,” after the Pooh char-
acter, in Prospect Park. That time,
we had no reason except that the
community wanted it. But it was a
way of bringing people together
in a space and making them aware
of their environment.”

Social involvement, of course,
is the key to all of this activity, and
it produces a spirit of volunteerism
that transcends and lends-impetus
to the sophisticated professionalism
that Pratt students pride themselves
on acquiring at the institute.

“Art and architecture students,”
said Curry, “are initially very re-
luctant to get involved. Perhaps
this is because of a lack of confi-
dence and identity. But when they
do, and they discover that they

can do things and can help people
and solve problems—that’s what
it’s all about—you have maniacs on
your hands. They're involved in
everything at once.”

Happily, a current trend toward
academic involvement in com-
munity service has reinforced that
spirit, lent guidance, and supported
it with organization, structure and
technical skill.

The center, like many campus
coordinating groups today, is in the
vanguard of a clear movement to-
ward integration of curricula with
socially active volunteerism. Al-
though it offers students credits
and evaluates them academically,
the credits are minimal and the
grades are of the pass-fail variety.
The mission—which combines serv-
ice with learning—is of paramount
importance.

In many ways, the center oper-
ates like a student volunteer coor-
dinating group. Recruiting is on a
briefing and word-of-the-mouth
basis, and training is heavily
weighted on the experiential side.
However, volunteers need a pre-
requisite course in community
science before they can work with
the center, and next year the center
will offer another course in macro-
planning, which will give students
the opportunity to study neighbor-
hoods before working in them. In
general, students work on a project
for about a school year.

“The chances are great against
creating something at the end of a
semester or a year,” said Center
Director Shiffman. *‘Students really
must get involved with the com-
munity and the government. They
often come up hard against the
community—but soon the com-
munity becomes adjunct faculty.

Evaluation is largely subjective.
What we want to do is train people
who are biased for change. Un-
biased people maintain the status
quo. I am not as interested in the
product of the center’s work as I
am in the students’ involvement.
Involvement actually becomes a
measure of accomplishment.”
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tions could gain a new lease on life as they played the
role of hosts.

Schools possess equipment and facilities which many
feel should be shared with the community. Certainly in
the dreary weeks at the beginning of 1974, school sports
grounds should have been made available to laid-off
factory teams and school gymnasia thrown open to of-
fice staffs with time on their hands. But kids themselves
have more to give. If the presentation of plays is con-
sidered appropriate at the end of Christmas term, then
mobile entertainment teams could have taken drama
out of the classroom into the community, bringing cheer
to institutions for the handicapped, stove-heated offices,
and factory floors. Since fun was in even shorter sup-
ply than warmth, I would have welcomed roller-skating
in blocked-off side streets, under the supervision of
young police cadets, with broadcasts by staff members
of the Canadian High Commission on how to enjoy life
in the open air at sub-zero temperatures.

If schools and colleges had it in their power to make
a massive contribution to the relief of need, industry
could no less have applied its resources to human prob-
lems. It was the right moment, earlier this year, with
the three-day working week, for some new relationship
to be forged between industry and community-care. The
situation called for a social audit, an assessment by
every company of the welfare potential of its personnel
and plant. The needs of the social work agencies and
business could have been complementary, presenting a
unique opportunity for mutual assistance.

Children’s homes and institutions for the handicapped
are geared to provide care; they are chronically weak on
the technical side. If firms had made their idled mainte-
nance staffs available to local hospitals and social work
agencies when the latter were denied power, the backlog
of electrical repairs, engineering defects, and odd-job-
bery which impair the quality of care in a myriad of in-
stitutions could have been made good.

Nowhere in Britain does the supply of Home Helps
Social Work Auxiliaries meet the call on their service.
In the recent winter months the shortfall grew even
more acute. If firms had offered some of their canteen

 staff to the local health departments, they could have
powerfully reinforced the Home Helps for part of the
week at least, and in all probability have themselves ex-
perienced personal job enrichment. In occupational
therapy units as well as in junior and adult training
centres for retarded and handicapped, workshop per-
sonnel could have made marvelous contributions, in-
structing in a variety of skills and offering simple com-
panionship. And who better than the sales force to un-
dertake social surveys to discover the needy and make
them aware of heating grants and other benefits to
wlhich they are entitled? Or the advertising men to re-
design welfare leaflets, simplify forms, and help to run
public information campaigns?

Every company has its own specialization for which a
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sécial application could be developed. Local newspapers
and radio stations could have provided space or time for
information services regarding pick up exchanges and
offers to share transport. Insurance companies might
have stretched their policies for charitable organizations
to cover the increased numbers of volunteers they were
using. All firms should have been re-examining waste
disposal in the light of human needs. Assuming that
every factory assigns its laboratory staff to undertake a
thermal efficiency check, industry might well have
shared its know-how with offices and institutions not
possessing this technical expertise and unable to make
head or tail of the pamphlets circulated by government
departments despite such comforting titles as “Warmth
Without Waste.”

The three-day work week could certainly have meant
a new relationship between firms and schools. For years
the schools have sought opportunities for work experi-
ence on behalf of their early-leavers. But industry, by
and large, has not been disposed to make time or per-
sonnel available for this purpose. Now, on electricity-
less days, the mountain might have come to Mahomet —
with staff of all levels visiting schools and speaking of
their work. They could have gone much further, taking
over a class for a whole day to give career advice with a
depth and realism beyond what any school could achieve
on its own.

Hundreds of high schools are striving to involve their
students in local community service projects as an inte-
gral part of their educations. But responsibility rests
normally with a single staff member who is rarely
acquainted with things mechanical. In consequence,
these student volunteer programs frequently lack what
might be described as a cutting edge. With the assist-
ance of personnel from industry, however, there is no
limit to what might be achieved. Had firms enabled a
tenth of their manpower, on those two non-operational
days, to support these programs, or had the schools but
appealed to the companies or unions, then houses in
poor condition could have been made habitable, appli-
ances could have been developed for the disabled, gadg-
ets could have been installed in institutions for the blind
and handicapped, wasteland in inner city areas could
have been converted into adventure playgrounds and
possibly into miniature, urban editions of Qutward
Bound Centers, and canal banks could have been beau-
tified and even lockgates repaired.

The combination of technical skills from industry and
commerce and of pupil power from the schools could
tackle both physical and social challenges which have
daunted the one harrassed teacher and his student vol-
unteers, bored by a surfeit of visiting the elderly. And
what might not be the consequences of fathers working
alongside their sons, and of adolescents discovering their
parents’ professional skills, a development which every
sociologist from Margaret Mead to James Coleman be-
lieves to be sorely needed in our contemporary society?
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deemed blind under the SSI defini-
tion can receive assistance.

Student  volunteer counselors
should be aware that the SSI de-
fines a disabled person as an indi-
vidual who is unable to engage in
any substantial gainful activity by
reason of a medically determinable,
physical or mental impairment that
can be expected to result in death
or that can be expected to last for a
continuous period of no less than 12
months. The definition is further
qualified by a requirement that the
disability be severe enough, not
only to prevent the person from
doing his previous work, but severe
enough considering his age, educa-
tion, and work experience, to pre-
vent him from engaging in any other
‘kind of substantial, gainful work that
exists in the national economy, re-
gardless of whether such work ex-
ists in the immediate area in which
he lives.

Again, there is no minimum age
requirement for assistance eligibili-
ty so long as the individual is
deemed to be disabled under the
act. Children of any age may be in-
cluded. This raises a question about
how the work-related definition ap-
plies to a four or five-year-old child.

The test presently used hinges on
whether the child suffers from a
medically determinable physical or
mental impairment comparable in
severity to that of an adult who is
eligible for assistance by reason of
age, blindness, or another disability.
The act stipulates a further eligibili-
ty requirement. To receive SSI bene-
fits, an individual’s resources can be
valued at no more than $1,500 or
$2,250 for an individual living with
an eligible or ineligible spouse. Re-
sources excluded from these limita-
tions are:

e Home property up to approxi-
mately $25,000.

e Household goods, personal ef-
fects, and an automobile (up to
$1,200 in value), up to a total value
which is determined reasonable.

.® Income-producing property es-
sential to self-support.

eThose of a blind or disabled

40

beneficiary necessary for fulfillment
of a self-support plan.

® Cash surrender value of life in-
surance policies with a total face
value of less than $1,500.

SSI also establishes a uniform

method of determining income that .

is counted against the maximum SSI
sums to be received.

In determining the income of an
eligible individual, that is set off
against the limits of $130 for an in-
dividual and $195 for a couple, all
of the income and the combined in-
come of the eligible individual and
spouse are considered. Spouses are
treated as separate individuals if
they have lived apart at least six
months. The SSI legislation specifies
that income of an ineligible spouse
living with an eligible individual is
to be included in the individual’s in-
come. This applies regardless of
whether or not the income is avail-
able to the ineligible person, unless
the inclusion of such amounts is de-
termined to be inequitable. The in-
come of a parent living with an
eligible child under 21 is considered
available to the child. The legisla-
tion does not require any other rela-
tive to help support the beneficiaries.

The eligible individual’s total in-
come is then determined and broken
down into earned and unearned in-
come. Earned income is defined as
wages and net earnings from em-
ployment. Unearned income is de-
fined as all other income, including
public or private pensions, retire-
ment disability or unemployment
benefits, rents, dividends, interest
and royalties, prizes, awards, gifts
(cash or otherwise), support and
alimony payments, inheritance, life
insurance policy proceeds, and sup-
port and maintenance furnished in
cash or in kind.

Exclusions

After an eligible individual’s total
and type of income—earned or un-
earned—is determined, certain ex-
clusions from the total are permitted.
A general exclusion of $20 a month
earned or unearned income is per-
mitted. A second exclusion of the

first $65 per month of earned in-
come, plus half of one month’s earn-
ings above $65 of an eligible indi-
vidual, or of the combined earnings
of an eligible couple, if they are
both employed, is permitted. This
earned income exclusion is designed
to give the beneficiary an incentive
to work.

In addition, work-related expenses
of the blind (but not aged or dis-
abled) beneficiaries are excluded, as
is the income generated by blind or
disabled individuals in connection
with a Social Security-approved
plan of self-support.

In addition to the above exclu-
sions from countable income, the
following types of income are also
disregarded under SSI:

e Life insurance policy proceeds
expended for the insured person’s
last illness and burial, or $15,000,
whichever is less. .

o Refunds of state or local taxes
paid on real property or purchased
food.

® Assistance, based on need, re-
ceived from a state or political sub-
division of a state.

® Cost of tuition or fees paid by
an educational grant, scholarship or
fellowship.

¢ Home produce consumed in an
individual’s own household.

® One-third of any support paid
by an absent parent to a child bene-
ficiary.

® Foster care payments for a child
(who is not an eligible individual)
placed by a public or nonprofit, pri-
vate child care agency.

When an individual or couple lives
in another person’s household, the
value of such a living arrangement is
deemed sufficient to reduce their
benefit level by one-third. This rule
applies irrespective of the benefi-
ciary’s share in the household ex-
penses. If the beneficiary becomes
co-head of the household, by estab-
lishing it jointly with another person
and sharing the responsibility for
rent and household management,
the reduction can be mitigated.
Thus, SSI recipients may be able to

{Continued on page 64)
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solving machinery—arrest and detention—that society
has long used to cope with runaways.

Usually, a youngster is held by the police or juvenile
service system until the parents can be contacted, after
which he is returned home with little or no counseling.
On arriving home, the runaway finds the situation the
same or worse than when he left, and when a family
crisis arises or communications breaks down, many of
these youths leave home for a second or third time.

In one growing Washington, D.C. suburb, however,
a different approach seems to be working. Prince
George’s County, Md., with an expanding population
of 600,000 and a monthly runaway tally of more than
200, has an alternative to the traditional system.

Second Mile House is a two-and-a-half story, 85-
year-old frame house with green shutters. Located on
a residential street in Hyattsville, it is open 24 hours a
day, and unlike agencies that concentrate on the physi-
cal act of returning the runaway to his or her home,
the agency attempts to provide a non-coercive atmos-
phere, enough time to think things over, and the oppor-
tunity to consult with counselors and peers in a rational
decision-making process.

Getting Involved

Student volunteers are in demand for projects of this
type. To find out if there is such an organization in
your area, call a community hotline or contact your
local mental health association, juvenile authorities,
United Way, or other social service clearinghouse.

If there is no runaway house, you can fill a real need
by starting one under the sponsorship of your student
volunteer program.

When a group gets together to establish a runaway
counseling project, one of the first objectives is finan-
cial support. Projects of this type cannot exist on an
entirely volunteer basis. Counselors need to be con-
stantly on call to help runaways cope with fear, depres-
sion, and anxiety. Staff must be present on a continu-
ous basis to handle initial contact by phone or drop-in;
intake interviews; helping the new person feel com-
fortable; make telephone calls home; supervise or par-
ticipate in individual and group counseling; contact
other agencies; and arrange family conferences. Con-
tinuity is a basic necessity, and this can be accom-
plished only by hiring full-time staff.

The first step in funding is to prepare a budget. Sec-
ond Mile approached this by studying the budgets of
established runaway houses. They found that runaway
counseling projects operate on budgets ranging from
$20,000 to more than $100,000 a year. Most operate
in the $30,000 to $60,000 range. This is a lot more than
most student volunteer programs have to spend on a
new project, so it is necessary to look to local, state,
and Federal government sources. In some states groups
can apply for grants through a governor’s commission
on law enforcement. Under such grants local govern-
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ments pick up a matching share. Although these grants
are made through a state office, the money actually
comes from the Federal Law Enforcement Assistance
Administration (LEAA). Health, Education, and Wel-
fare also has provided grant money.

. It is possible to start small if grant money is hard to
find. Initially, Second Mile paid two part-time co-di-
rectors to design and start the project. The cost was
$250 apiece per month, so the beginning monthly budg-
et was $500. Office space, supplies, phones, and initial
printing costs were donated by local churches. This
made fund raising a manageable enterprise for Sec-
ond Mile’s volunteer committee and two employees.
The budget was increased after four months to $700
a month, after six months to $1,300 a month, after one
year to $1,600 and after 18 months to $2,500.

The largest expense item is salaries. Four full-time
staff members cost $20,000 a year, but costs are kept
low by offering all workers the same salary: $75 a week
live-in, $100 a week live-out. In addition, Second Mile
has two full-time volunteers working with the project
for room, board, and a small stipend. Projects that re-
ceive state and Federal grants hire professionals at full
professional salaries, but Second Mile has escaped this
requirement because several professionals in the com-
munity volunteer their time as staff consultants and
case workers.

Some projects have little expense beyond personnel.
These are non-residential projects that do not main-
tain a housing facility. Instead, they ask families in
their communities to provide temporary housing for
runaways. Second Mile did this when it was getting
started. Later, the project administrators located and
bought a house with a price within their budget. Thus
Second Mile also has house payments, food expenses,
supplies, utilities, and phones in its budget. These op-
erational expenses run about $10,000 a year. This
means that Second Mile can operate a residential run-
away counseling program for about $30,000 a year.

Throughout the two and a half years that Second
Mile has been raising money for the project, the staff
has adhered to a consistent philosophy of seeking fund-
ing from a variety of sources. At first, this was a ne-
cessity. The first $2,500 came from church funds. The
next $5,000 was a grant from the county government.
(Some county governments maintain a fund to help
new, nonprofit organizations get started.) After a year,
the project received a $10,000 foundation grant. Foun-
dations require five to six months of development time.
Discover which foundations are interested in support-
ing this type of project, rather than approaching every
foundation blindly. After two years Second Mile re-
ceived a $15,000 United Way grant. Currently, Second
Mile receives about a third of its funds from grants, a
third from state and local governments, and a third
from such community sources as churches, clubs, indi-
viduals, and fund raising projects.
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Understand what strings are attached to supporting
grants. Progress reports and financial accountability
are no trouble, but retain control of service methods, in-
novative counseling approaches, and management.

Second ‘Mile has checked into numerous sources of
funds. Within the local community, the most likely
source of start-up money has been churches. Often they
can make donations in a short time and with little red
tape. Student volunteer projects can sometimes receive
donations or grants from student government funds.
Fund raising projects also are a source of income.

Very early in Second Mile’s project planning, its ad-
ministrators decided to start small and let the project
grow, being careful not to undertake more than they
could realistically handle. Rather than have a full
fledged, 24-hour project scheduled to open on a cer-
tain date, Second Mile started by offering counseling
six hours a day from a church basement office, with
housing provided by families in the community. Later
the project moved into its house, but staff was still not
sufficient to stay open 24 hours, so Second Mile op-
erated 18 hours a day for a few months. Eventually, the
project achieved 24-hour operation. By the time they
reached that goal, the staff had already worked with
more than 100 runaways and many of their families.
Second Mile strongly recommends this gradual growth
concept to new runaway program.

Getting the Right Staff

Much more than money is needed for a runaway
house. Many runaway houses do without a lot of things,
but they cannot make do without people. If you are
starting a new project, you will need to make many
important decisions about people. Perhaps the hardest
one is deciding whether or not to pay staff members.

Second Mile’s staff members are concerned gen-
eralists whose main responsibility is to keep things open
and give the runaways people to talk with.

Highly specialized personnel are not essential. Five
dedicated people of varying backgrounds and degrees
of specialization make up the paid staff. In a sense they
are all co-directors of the project, although they have
been assigned various titles, such as house manager,

staff trainer, project coordinator, and codirectors. They

make policy decision by consensus. Five is a manage-
able size for such a group, and the collective approach
is aimed at giving each worker some control over his
job and the way in which it affects his life. The project
staff is trying also to achieve a collective work orienta-
tion. All paid staff members rotate among the various
shifts, such as office, phone, day, evening, and over-
night. Part of the struggle is to define tasks and assign
them to the best person without falling into some sort of
hierarchial structure.

Second Mile’s approach to the task of maintaining
a collective is to hold two meetings a week. One is a
business session. The other is a two-hour staff session
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with a group facilitator. In this group session, the staff
tries to stay away from the business agenda and fo-
cuses on members’ feelings about their work and each
other. Taking this time to check out feelings has helped
make the collective system work.

Paid staff members live at the house, giving con-
sistency in scheduling, providing runaways with trans-
portation to court and representation during the judi-
cial process. They talk with runaways’ parents, com-
munity members, doctors, lawyers, juvenile case work-
ers, and probation officers. They counsel families, in-
dividuals, and groups, and are available 24-hours dur-
ing the day.

Volunteer Workers

Even though they are dedicated, paid staff members
could hardly handle the workload alone. Student vol-
unteers are essential to the project.

Student volunteer duties at Second Mile include an-
swering a runaway hotline, handling crisis calls, and
coping with calls from upset parents.

Volunteers are needed for counseling of both run-
aways and parents of runaways who come to the drop-
in center for help. The volunteer also must know how
to conduct an intake interview and fill out a form ex-
plaining the runaway’s reasons for running as well as

RESOURCES

Runaway House Handbook, Dodie Butler, Joe Riener,
Bill Treanor, National Institute of Mental Health.
Section on Youth and Student Affairs, 5600 Fishers
Lane, Rockville, Maryland 20852.

Crisis Intervention Resource Manual, Ed Patrick
Mills, Educational Research and Service Center,
School of Education, University of South Dakota,
Vermillion, S.D. ($4.00).

National Directory of Runaway Centers, January,
1974, National Youth Alternatives Project, 1830
Connecticut Avenue, N.W., Washington, D.C. 20009
(31.00). 4

Bibliography on Runaways, National Youth Alterna-
tives Project, 1830 Connecticut Avenue, N.W.,
Washington, D.C. 20009.

C/0, A Journal of Alternative Human Services, De-
cember, 1973, (Vol. 1, Issue 2) available from Com-
munity Congress, 621 Fourth Avenue, San Diego,
CA, 92101 (donation).

Runaway Youth, U.S. Seante Hearings, 1972, avail-
able from Senator Birch Bayh, Subcommittee on
Juvenile Delinquency, Senate Office Building,
Washington, D.C.

Publications are listed solely as an information service for volun-
teers. This compilation is not a complete list of available resources,
and inclusion of a publication does not imply that ACTION or the
Federal government endorses it or favors it over other publications
not included.
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