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1 he President, his special assistant, the head of the President’s Task Force on Private
Sector Initiatives, and the director of ACTION urge educators to guide students in
helping others.

THE WHITE HOUSE

WASHINGTON

Dear Synergist Readers:

I welcome the opportunity to address the
subject of "revitalizing voluntarism"
within the pages of this issue of Synergist.

As educators, you play a vital role in the
development and support of our nation's young
people. Through your efforts and gifts of
time and spec al talents, you are in a unique
position to provide hope, inspiration and
guidance to students who seek your direction.
Therefore, I encourage you to continue your
efforts to cultivate among your students the
interest and active participation in volun-
tarily helping others. In so doing, you imbue
them with the spirit that has made our nation
so great: a tradition of giving selflessly of
ourselves by helping others to help themselves,
By nurturing this tradition, our nation will
always remain strong and vital.

With best wishes for success,

Sincerely,

R st Rrv



A Challenge for the 1980°s

by Thelma Duggin

““The challenge before us is to find ways once again to
unleash the independent spirit of the people and their com-
munities.”’—President Ronald Reagan, October 1981

President Reagan is committed to
the concept that many of the
problems of the 1980’s can best be ad-
dressed by a renewal of the volunteer
spirit. The 198(0°s then represent a
challenging and demanding time for all
of us: volunteers, would-be volun-
teers—the young and old alike; those
who educate and manage volunteers;
and those who identify the problems
to be addressed by the volunteer
movement.

A Yaluable Resource

The youth of this country have an un-
precedented opportunity to participate
in the revitalization of America—in
shaping 4 country that will provide a
meaningful quality of life for them, their
children and their children’s children.
First, let us dispel the notion that young
people should not be considered in ef-
forts to renew America’s volunteer
movement. That would be a most
serious mistake. How wrong are those
who believe that young people are part
of America’s problems, but somehow
cannot be part of the solutions. For the
most part, the youth of this couniry are
innovative, energetic, and have the will-
ingness to serve if challenged.
Consider the following example of
vouth invelvement that President
Reagan recently cited in a national press
conference: *“. .. a few years ago, in
Newport Beach, California there were

Thelma Duggin is deputy special as-
sistant to the President in the areas of
youth, volunteers, and blacks. Before
Joining the White House staff she was
a field coordinator with Wright/MceNeill
& Associates, Washington, D.C. Her
other professional experience includes
teaching second grade in Mobile,
Alabama.

somc lovely beachfront homes that were
threatened by an abnormally high tide
and storm-generated heavy surf—in
danger of being totally undermined and
destroyed. And all through the day and
the cold winter night—. . .the
volunteers worked filling and piling
sandbags in an effort to save these
homes. Local TV stations, aware of the
drama of the sitvation, coverced the
struggle and we  down there in the
nighi to see what was happening, catch
the damage being done and so forth.

. . many have misjudged the
capabilities of youth,
underestimai  their potential,
underutilized their talents, and
overlpoked their contributions.

“And it wasa ut 2 a.m. when one
newscaster grabbed a young fellow in his
teens, attired only in wet trunks, even
at that hour. He'd been working all day
and all that night—one of several hun-
dred of his age group. And in answet to
the questions—no, he didn’t live in one
of those homes they were trying to save;
yes, he was cold and tired. And the
newscaster finally wanted to know, well
why were he and his friends doing this?
And he stopped for a minute and then
answered, and the answer was so poig-
nant and tells us something so true
about ourselves that it should be printed
on a billboard. He said, ‘Well, 1 guess
it’s the first time we ever felt like we
were needed.””

It is clear that many have misjudged
the capabilities of youth, under-
estimated their potential, underutilized
their talents, and overlooked their con-

tributions. This mwust change! But a
warning note. Young people, like all
volunteers, will be effective only to the
extent that the tasks are properly de-
signed, their participation taken seri-
ously, and the impact of their efforts
communicated back to them.

If the youth of this country are 1o be
effective and satisfied volunteers, the
right environment must be created for
them. We must involve youth in the
planning process. Too often adults are
inclined to teil young people what we
perceive the problems to be, what must
be done to eliminate them, and what
role they niust play in the process. This
is the wrong approach. If young people
are to be an integral part of the
volunteer movement, we cannot expect
them to be satisfied to participate in
predetermined programs addressing
predetermined problems. They should
be part of the process which identifies
the problems to be addressed by
volunteer efforts.

All experienced volunteers are aware
that each and every problem does not
necessarily lend itself to the same type
of volunteer effort—if it lends itself to
volunteer efforts at all. At times, the
problems of drug abuse, crime, and
unemployment cannot be addressed by
volunteer programs. Young people can
participate in their own communities in
determining which of the problems can
best utilize their volunteer resources.

The Role of Educators

Effective volunteers and eflfective
volunteer programs do not just happen.
The wvolunteers must be properly
prepared, and the programs properly
designed. As educators and advisers it
is critical that your expertise be available
to those who will be designing the pro-
grams for youth volunteers.
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What needs to be done? Several
things. 1) Educators should use their
good offices and their respect in the
communities to convince those design-
ing volunteer programs that young peo-
ple represent an excellent, innovative
resource for volunteer programs, 2}
Educators should work to dispel the
myth that youth are only part of the
problem, never part of the solution. 3)
Educators should provide motivation to
youth, both in classroom settings and as
examples. 4) Educators should teach
those designing programs how to set
rcalistic goals, how to maintain the in-
terest of youth in volunteering, and how
to build necessary rewards into
volunteer programs.

The role of the educator in this proc-
ess of reviving the volunteer spirit in
America and instilling that spirit in our
youth is not without its  allenges.
Many young people have established
patterns in their lives that do not include
volunteer activities—they gc 1 school,
they attend sports events, they waitch

television, and thev attend social events.
This is not a ¢ cism, but rather a
recognition of what has happened in an
environment where the volunteer spirit
has been dormant. Further, many
vouths come from homes where
volunteer activities are not part of the
he  sehold lifestyle.

Educators, then, will have to in-
troduce a new activity—volunteering.
Also, the educator will have to prepare
yt 1g people for the reality that
volunteering may not, at the outset, be
as enjoyable as some of their other ac-
ti ies and that the rewards may never
be ohvious. The energies and innocence
of youth may result in their not being
realistic about what they, as volunteers,
can accomplish. Often they become
disenchanted with the process because
it is inevitable that their efforts will fall
far short of their desired goals and an-
ticipated impact. It will be up to the
educators and the advisers to prepare
yvoung people for the many frustrations
associated with volunteering.

Voluntarism and Youth

In order for this country to meet the
challenges facing it today, there musi be
arencwed it rest in voluntarism. I am
convinced ol tnat, as is this Administra-
tion. [ am also convinced that the youth
of this country represent a most valuable
resource for the volunteer movement.
They are energetic. . .they are in-
novative. . .they can be a valuable part
of the solution. They, however, must be
challenged to participate. The leaders at
the national level can initiate some in-
terest in voluntarism, but the most ef-
fective chailenge and direction will come
from those who work directly with
young people in their schools and in
their communities. It will be the
educators and the community volunteer
ieaders and the youths themselves who
will upitimately make the difference.
They will, 1 am convinced, make a dif-
ference. Voluntarism must work—we
have so few options.
s

Community Partnerships

by C. William Verity, Jr.

“Americans should never have to consider themselves wards
of the state. They are members of their communities, and
the answers to their problems can be found on the streets
where they live.”’—Preside = Ronald Reagan

C ommunity partnerships for ad-
dressing social needs is not a
twentieth century concept, It is part of
the American voluntary heritage. Yer,

C. William Verity, Jr., is chairman of
the President’s Tusk Force on Private
Sector Initiatives. He also is chairman
of Armco, fne.
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such coordinated activity where
neighbors of all ages and walks of life
join together to meet community needs
shows promise as an ‘‘old”’ approach to
economic and social development dur-
ing modern times.

Last October, President Reagan
established the President’s Task Force
on Private Sector iitiatives to assist in
the creation of these partnerships in

communities all across the country., He
believes that the concerted efforts of
government, business, unions, religion,
education, and civic enterprises can im-
prove community life much more effec-
tively than government alone.

The President’s Task Force 15 com-
prised of 44 of the nation’s most active
and expert citizens in the field of private
sector initiatives and includes the same



mix of leaders that is hoped will be the
basis of local community partnerships.

One of the missions of the Task Force
is the identification of successful ex-
amples of private sector initiatives and
community partnerships in order to give
these models national recognition and
promote their broad use in other parts
of the country. We also are recom-
mending the removal of government
obstacles that may inhibit such activities
and exploring the use of incentives to en-
courage communities to undertake
them.

The success of the Task Force in pro-
moting the formation of community
partnerships will depend a great deal on
the support and innovation of local
leaders, such as educators invelved in
student volunteer and service-learning
programs.

Student volunteers play an important
role in America’s voluntary efforts, with
more than 30 percent participating in
some form of volunteer work. Addi-
tionally, according to the latest figures
available, 14 percent of all high schools,
public and private, have curriculum-
related service programs that average
119 students per program-—or approx-
imately 336,000 students throughout the
Nation. This total represents no small
corps of volunteers.

High school students involved in
service-learning programs also put in an
impressive five hours a week in
volunteer time in their communities.
The figures [or our higher education in-
stitutions are equally impressive.

Such records of voluntarism are the
result in many cases of creative com-
munity partnerships.

With tremendous personal determina-
tion and support from the private sec-
tor, Sister Maryann Hedaa, Executive
Director of Urban Adventures, a small
nonprofit service agency that designs
programs for urban adolescents and
their teachers, founded Project
Discovery in 1979 in South Bronx High
School in New York City.

Project Discovery combines course-
work and community service experience
in a three-year curriculum program in
an effort to stimulate students’ interest
and willingness to become effective and
compassionate community leaders.

The program includes such ex-
periences as a 24-hour tour of the city
emphasizing different lifestyles. These
experiences range from a meal at a
private club to breakfast on a breadline.
Community service projects include au

urban garden, work on a pediatric ward,
painting wall murals, cleaning up trash,
and assisting with neighborhood folk
festivals.

Skiils seminars, including life, com-
munications, and economics, are often
taught at places of work, introducing
students to a range of human needs.

In the senior vear, each student is
placed in a community service project,
job, or apprenticeship in a hospital,
nursing home, day care center, church,
or park. In many cases, these acquired
skills not only benefit the community
but also assist the student in finding

I call on the more than 25,000
educators who read this
publication regularly to join us in
creating . . . partnerships in your
own communities.
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Voluntarism ¢t the local level is
part of our herttage and the youth
of today will be responsible for
carrying that heritage forward.

employment after graduation. Each stu-
dent also keeps a personal profile dur-
ing the program that can be used as a
resume after graduation for transition
to higher education or employment.

The program has been highly suc-
cessful, with a dropout rate of only one
out of 90 taking the introductory phase
of the program. ut of the 90, 30 were
graduating seniors, 50 percent of whom
went on to  gher education.

The students involved in this year’s
program h:  been raising money for a
two-week s« e project in Appalachia,
where stuc s voluntarily will help

others inn and learn first-hand the
experiences the rural poor.
Project T avery has received private

sector funaing from the Jessie Smith
Noyes Foundation, the New York Com-
munity Trust, Frrd Foundation, Astor
Foundation, a1 Outward Bound.
Another successful model of leader-
ship training is the American Youth

Foundation’s National Leadership Con-
ference. Established in 1978, the 10-day
camp is held each year on the rugged
sand dunes of Lake Michigan’s eastern
shore, and emphasizes leadership train-
ing and personal growth.

In 1981, more than 200 students and
adults gathered from eight major cities
to develop the skills and willingness of
the campers to become more effective
community leaders. The students were
challenged to create in a demanding
and—for many—an alien environment,
a sense of community among people of
different cities, ages, races, and personal
backgrounds. Eleven major corpora-
tions and foundations, as well as many

schools, provided funding for the
students”  participation in the
Conference.

The ultimate goal of the Conference,
according to James C. Kielsmeier,
Director of the Projects Branch of the
American Youth Foundation, is to
sharpen the ieadership skills of teenagers
and teachers and to encourage their ap-
plication to service-learning projects in
their own communities. It is interesting
to note that 12 of the Project Discovery
students from the South Bronx at-
tended the 1981 National Leadership
Conference.

A much smaller scale but interesting
example of students volunteering to help
those less fortunate occurred in
St. Stephen’s, Minneapolis, where the
suburban parish students of Anoka were
“twinned’” by local religious and educa-
tional leaders with the inner-city parish
students. Working together the students
sponsored an all-parish dance and used
the proceeds for new basketball
uniforims for the St. Stephens’ inner-city
team.

Obviously, there are many more
outstanding examples of community
partnerships where educators, school
administrators, concerned citizens,
parents, and business executives are
working to revitalize the spirit of volun-
tarisin in the young of this nation,

It is no easy task but I believe it can
be done. [ call on the more than 25,000
educators who read this publication
regularly to join us in creating these
partuerships in your own communities.

Voluntarism at the local level is part
of our heritage and the youth of today
will be responsible for carrying that
heritage forward. We look to vou to
help us put America’s future back in the
hands of its people.

* ¥ %
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An Enduring Commitment

Dy 10M FAauKen

I hose who have made a quiet, en-

during commitment to volun-
tary service are living in a time when a
new recognition is being afforded to the
value of that commitment at all levels
of American life—from the White
House to the parish hall, the union hall,
and the halls of the nation’s schools. We
see many signs of this resurgence. The
1981 White House Conference on Ag-
ing passed a resolution to recognize
volunteer service as part of the Gross
National Product. A Gallup poll reports
to us on our national habit of volunteer-
ing and finds it as strong as ever. The
President has appointed a Task Force on
Private Sector Initiatives, on which 1
serve, to seek out and tell Americans
about the best among their private ef-
forts at self-help and assistance to
others, ACTION participated in the
selection of outstanding volunteers for
Presidential awards in conjunction with
National Volunteer Week in April.
Community and other voluntary
associations throughout the nation are
stepping up their recruitment efforts,
improving management and fundraising
techniques, and discovering creative and
effective new forms of organizing for
service,

But we must not take these signs of
revitalization for granted. We need to
understand the reasons for this
resurgence of artention to what is, after
all, simply a permanent feature of
American life and of the American
character. Some will say we are simply
responding to the needs of our people
in a time of economic constraint. This
is obviously true. This is what we have
always done, from the embracing circle
of the wagon train, with all inside
secure, to the more complex but essen-
tially similar ethnic mutual assistance
associations whenever immigration

Tom Pauken has been director of AC-
TION since early 1981, From 1974 un-
til 1980, he practiced law in Dallas. He
has served on the National Advisory
Councif on Vocational Education, the
Dallas Opportunities Industrialization
Board, and the Budget Commitiee of
the United Way.

6

rises, to the philanthropically supported
shelters and centers of learning for those
leaving the farm for the city in the early
twentieth century, and now to
cc mnunity-based organizations for
neighborhood economic setf-develop-
m .
But response to necessity is only part
of the story. There is, | believe, a deeper
reason for the resurgence of excitement
surrounding volunteer service. We are
a traditional people, for all our youth.
And when a traditional value of impor-
tance to our civic and spiritual culture
threatens to succumb to change, we ex-
an eit anew, find its value again, and
nurture it back to strength. We are now
in a time when voluntary self-help and
help for others—our vital independence,
in other words—has been threatened by
an increasing and excessive reliance on
governmentally organized, bureau-
cratized, and therefore impersonal
assistance. We were becoming a de-
pendent people, We were losing a gual-
ity inseparable from our national self-
definition. But we are now about the
work of restoring this independence to
full vigor. It is not that we are volunteer-
ing for service more, although [ suspect
we are. [t is that we are valuing that ser-
vice more, and mare publicly, to teach
ourselves anew about what might other-
wise be lost. Because we know this is so,
we are under a strong obligation to teach
ourselves well and fully, and especially
to teach the young, about this part of
what it means to be American. Service-
learning, of course, is only a way of say-
ing this: Teach the young to serve; teach
the young to help themselves, each
other, their elders; teach the young,
before we all forget, to conserve a large
part of what is best in who we are.
As President Reagan said in a speech
on voluntarism last October: “We have
an unprecedented opportunity in
America in the days ahead to build on
our past traditions and the raw resources
within our people. We can show the
world how to construct a social system
m¢  humane, more compassionate and
m¢ cffective in meeting its members’
ne ; than any ever known.’’
this context, ACTION’s focus on
youth, as the target of volunteer
assistance and especially as volunteers

themselves, manifestly takes on'a large
significance. The new Young Volunteers
in ACTION program, now in operation
at 12 sites (with more to come), enlists
the idealism and energy of young peo-
ple aged 14 to 22 in direct, part-time
service to their communities, Under an
adult volunteer coordinator, approx-
imately 200  ung people at each site are
learning how to identify and meet the
needs of other young people and of their
entire communities, in projects as
various as tutoring, energy conserva-
tion, health and companionship services
for the sick and frail elderly, and
assistance to parks and recreation pro-
grams, These student volunteers are
meeting some of the most vital needs of
their neighborhoods, towns, and cities,
with special attention to the needs of the
poor. They also, in some cases, are
directing their service particularly to
their own generation, with its special
problems of drug abuse, insufficient
literacy levels, and homelessness. For
their efforts, these energetic and com-
mitted volunteers receive in return the
local and national recognition that ac-
companies membership in Young Vol-
unteers and the opportunity to learn
prevocational and vocaiional skills.
These service-learning projects may be
school or ¢ munity based, and also
may be sponsored by local chapters of
national service organizations.

In addition to Young Volunteers, AC-
TION is supporting projects that en-
courage service and service-learning in
many areas, inciuding an extension of
Big Brothers/Big Sisters to high school
students as the *‘bigs’’ to elementary
school ““littles’” who are at risk emo-
tionally and academically; refugee
assistance; a national veterans’
assistance project; drug abuse, illiteracy,
and homeless youth projects; our spec-
tacular Older Americans programs; and
technical assistance to local and state
governments and nonprofit organiza-
tions in the use of volunteers. We are
proud of these individual efforts,
because they are good for those who
make them and those who benefit from
them. But more than that, we are
proud to share in—and help to spur—a
national rededication to the perduring
American spirit of service. )



by James Ellsberry

Students in an Indianapolis high school meet community
needs, develc, new skills, and explore career options.

0 o our kids, Jim Downey is
I about > greatest hero
around.’’—Mrs. Lelly Albert,
supervisor of a high school student

working with the disadvantaged

““l never knew anyone who died
before, especially a child. It was very
stressful for me, but 1 got through
it.”’—Leslie Skooglund, a high school
senior working at a hospital

‘‘Marianne seems more self-confident
and assertive since she began working
with the retarded.”—Mrs. Brown,
parent of a high school senior who
volunteers two urs each Saturday
morning at the Indianapolis Art League

“It’s so nice to see her every week, It’s
nice to know someone cares about
me.”’—Mrs. McDenald, a nursing home
resident who looks forward to visits
from Shelly Herman, a high scheol
senior

Service to others is an expected, in-
tegral part of the comprehensive in-
dividualized curriculum in Learning
Unlimited, a program administered

James Ellsberry is the director of Learn-
ing Unlimited, an alternative curriculum
within the North Central High School,
Indianapolis.

through North Ceniral High School,
Indianapolis.

Developed originally as an alternative
school for those who couldn’t or
wouldn’t adapt to traditional schooling,
Learning Unlimited received funding for
its first five years (1974-79) from the
Lilly Endowment and now operates on
local funding. Service is one of the seven
elements included under the program’s
Challenge Education component, which
was developed as a way to heip students
focus on acquiring a broad-based educa-
tion that includes all the skills essential
for lifelong learming. The other six
elements are cognitive skills, practical
skills, creativity, research, affective
skills, and adventure.

Participation in one or more of these
seven Challenge Education elements is
required of those students who choose
to take all, or part, of their courses in
the Learning Unlimited program. Serv-
ice to others has become one of the most
powerful strands of rhe Challenge
Education experience. It forces the in-
tegration of school and community. It
can be tied directly (or indirectly) to
course objectives. The use of learning
contracts allows the entire process to be
individualized and, at the same time, re-
quires at least a minimal level of involve-
ment by the parents.

The benefits to the students are
nunierous and varied. Most significant,
perhaps, would be some of the changes
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thrust into situations of stress and
trauma. When confronted with their
own raw emotions—fear, love, anger,
and joy—they grow, They learn to cope,
adapt, adjust.

Students testify to the emotional com-
mitment, personal fulfillment, friend-
ships, and many satisfactions that
emerge as a result of their service
projects.

Senior Carol Beck said, ‘Seeing
Ricky’s big smile when he sees me com-
ing to take him bowling is enough
thanks for me.” Ricky, a teenage
cerebral palsy victim at the New Hope
Foundation, is confined to a wheelchair.

““I haven’t really gotten many thank
yous, but I know its because they can’t
put their feelings into words,”” states
Leslie Skooglund, one of the students
who worked with terminal and severely
traumatized patients in the children’s
ward at Methodist Hospital.

Shelly Herman, who works with the
clderly and infirm at the Hooverwood
Nursing Home, says, ‘I give so little
and get back so much!’’

“‘It makes you feel good when you see
someone make progress,”” says Jim
Downey, who works with the disadvan-
taged. ““One kid finally learned not to
express herself by spitting and hitting.
When she siopped doing it, and started
talking more, 1 felt good because she
was successful.”

These statements reflect the feelings
of joy, of celebration, the students have
about their experiences while caring for
the aged, t  young, and the handi-
capped.

At the same time, students are master-
ing traditional academic skills, and
about 75 percent go on 1o college.

Academic Carryover

Often seryice »xperiences appear to have
carryover v zin the classroom. Carol

from working with Ricky, and other
handicapped young people at New
Hope, have helped her reach a higher
level of maturity, She reports that this
vear she made the academic honor roll
for ¢ first time. A greater degree of
selt-confidence is another valuable out-
come she attributes to the learning and
training acquired through her service
project.

Although she has always been a
strong student, Leslie Skooglund also
belicves her academic achievement has
been positively influenced by her
volunteer work at a hospital. “*My
school work took on new meaning. I
could write about real people, actual
events. What [ read was more interesting
because 1 could relate it to real life
experiences.”’

In discussing his work with the disad-
vantaged, Jim Downey says, **When my
football career ended because of the
knee injury, I'll admit 1 was a little bit-
ter. But now, I've had a chance to sec
how little some kids have to work with.
It makes me want to work harder, to
make good grades and stuff.”

Loily Albert, who supervises Jim at
the White River Community Center, en-
joys telling how he ‘““conned’’ one of his
friends, Jeff Whitman, into coming to
the center just once. Now Jeff also has
become involved in working with the
disadvantaged.

In some instances what students learn
about themselves as a result of their
volunteer experience influences their
career choices. Having worked with
children who arc under great stress,
Les  states that her most immediate
goal is to learn sign language and that
music therapy and research have become
her long-term interests. Shelly’s hours at
the nursing home have led her to con-
sider a career related to geriatrics. A
student planning to become a special

In some instances
what students
learn about themselves
as a result
of their volunteer
expe nce influences
their career choices.

education teacher discovered through
working with special education students
that the job was not for her. How im-
portant to gain that insight before
thousands of dollars were misap-
propriated on college courses that would
have led in the wrong direction!

Law e¢enforcement, occupational
therapy, speech and hearing, and early
childhood education are other career
goals chosen by students as a direct
result of community ¢ vice. Use of
leisure time also is affected, for
tcenagers who get involved in service
projects through Learning Unlimited
often continue to be voluntecrs after
they’ve completed course requirements.

Changing Attitudes

The various effects of students’
volunteer efforts need 1o be highlighted
for three reasons. First of all, these ef-
forts call attention to the definite need
for volunteers in many of the commu-
nity agencies. Second, as has been sug-
gested, the personal growth and
technical skills attained by the students
through dire involvement cannot be
accomplished within the four walls of
the classroom. Third, acknowledging
the achievements of these dedicated and
sometimes courageous teenagers may
help offset the unfortui....c image that
too often is created through the news
media.



LEARNING CONTRACT

NAME_ Lisa M. GRADING PERIOD__ 1

SUBJECT Sociology TEACHER J. Hill

Personal Goals

I. To gain more knowledge in a field that interests me
2. To learn to get involved in the community

3. To get involved with people of different backgrounds

Objectives

1. To gain a better understanding of people different fri | myself

2. To gain a better understanding of some social problems

3. To explore the problems of child abuse in Community Hospital, as compared
te that in a state institution

4. To complete all objectives

Activities

1. Create a research design on the problem of child abuse in Community Hospital
as compared to that in a state institution concerning how many cases are re-
ported, and the methods of treatment. Will submit data, write paper and
make a class presentation,

2, Classroom studies

. Paper: How the report of child abuse is handled

4. Paper: Religion in public schools

(S

el

valuation

. Class presentation: quality, quantity ol information, clarity, organization
. Paper (#3) due September 11

. Paper (#4) due September 8

. Quality, content, grammar and usage

oW by —

STUDENT

PARENT

TEACHER
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Because teenagers tend to spend most
of their time with their peers, few have
contact with older adults, other than
parents or teachers. Thus it isn’t at all
surprising when a student comments, “‘]
went to the home as a personal
challenge. I realized I was afraid of the
elderly, particularly the senile.”

In spite of the emphasis by the media
on violence and vandalism perpetrated
by the mindless, thoughtless, acts of the
undisciplined, the community can’t

S

Additional Information

For additional information on Learning
Unlimited, educators may order the
following printed materials:

s Living and Learning for Credit,
$6.50;

e Creating Classroom Options: A
Handbook for Teachers, 35;

o Footbook (student handbook) $2.50;
s “‘Program Design and Proposal,” $1;
e ‘‘Basic Philosophy: Alternative Pro-
gram,”” $.50.

# “‘Program Evaluation by Ball State
University,”” $i;

¢ ““Qutlines of Interdiscipiinary Semi-
nars,”” $.50;

e ‘‘Basic Skills Pamphlet,” $.50;

¢ “Computer Based Instruction Pam-
phlet,”” $.50.

Among other materials available are
“Choice Not Chance,”” a 20-minute film
giving an overview of the concept of
community-based, individualized
challenge education ($15), and ‘‘Learn-
ing Unlimited,”” a 20-minute film show-
ing how students and teachers plan and
carry out extended field trips ($15).

Please address orders to Learning
Unlimited, North Central High School,
1801 East 86th Street, Indianapolis,
Indiana 46240,

10

afford to lose sight of the positive social
behaviors of the great majority of
teenagers. Even though some members
of the older generations view teenagers
as selfish, uncaring, unappreciative, and
amoral, the communications gap and
the generation gap can be bridged!
Shelly Herman knows that when she
grips the hand of an elderly stroke vic-
tim and hears the halting voice say,
1 so glad you came to see me
today!”’

Public schools can begin to make a
more positive statenient about the role
they play in community programs by en-
couraging and facilitating student
voluntarism. Schools need to assess the
needs and opportunities for voluntarism
in the local community. This would
identify those situations in which
students could act on behalf of those less
fortunate than they. Because most
teenagers are naturally idealistic, they
view society as a quite imperfect system,
This attitude could be used to the benefit
of all by providing a structured ex-
perience as an integral part of their
schooling.

It is important for young adults to
begin to see the direct relationship bet-
ween school and real life, Those things
most profound and provocative in our
lives are usually tied to our personal ex-
periences and relationships with others.
As sophomore Joe Jacobs put it, “‘[’ve
learned to respect Downs Syndrome
kids. They're not freaks, and they’re not
dumb! If vou show patience they can
learn a lot. . .and they’ve taught me to
try harder. I used to give up too easy.”

Not all service projects involve the in-
tense emotions experienced by Joe. That
doesn’t make them any less important
or rewarding, however, and the learn-
ing is just as valuable to the participants.
Beth Lickliter and Mary Pate were ex-
ple ngactivities with a group of gifted
students in an elementary school. They

finally decided to reinforce some of their
objectives from the high school drama
class by producing and directing a play.
They rewrote the script and modified the
score from ‘“‘Annie’’ t~ make it more
suitable to the ability len  of the elemen-
tary students. They conducted audi-
tions, rehearsals, sent invitations to the
parents, and put on the play as an all-
school assembly.

When asked what she learned from
the experience, Beth said, ‘I have a new
respect for discipline. You can’t get
much done without it! Organizations
and communication are really impor-
tant. . .and [ guess responsibility,
because sometimes it was real pain, but
we went anyway."

A Model Curriculum

Although service to others is not Learn-
ing Unlimited’s primary mission, it ap-
pears to be a model worthy of considera-
tion by those interested in organizing
service-learning programs. Learning
Unlimited came into being in 1974 as an
alternative program within the structure
of a large suburban high school. The
staff chose methods and procedures that
would place heavy emphasis on in-
dividualized programs and extensive use
of community resources. 1e negotiated
learning con ¢t developed through in-
put by the stuaent, parents, and teachers
has become a most indispensable tool
that ties content to community to
challenge.

With respect to content, each course
has carefully written objectives (these
are usually reviewed and rewritten an-
nually). Each course also has a required
Challenge Education community ex-
perience component that allows the stu-
dent to develop activities to enhance or
reinforce the textbook. For example,
students in the government classes are
expected to participate in a political



Community service
has great
polential as
an integral part of the
school experience.

campaign or visit federal and/or state
offices located in the City/County
Building.

This design has great strength. The in-
tegration of the three areas—course con-
tent, community experience, and the
challenges—ensures academic accounta-
bility, Teachers can easily analyze con-
tracts to determine whether the content,
community, and challenge have been
properly included.

A community service project com-
pleted last spring by some of the
students in the ecology class is an exam-
ple of the linkage and overlap. Students
learned specific course content (plant
identification) in the community (at the
New Hope Foundation) by meeting a
service challenge (designing, planting,
and maintaining flower beds).

Like other service projects, this one
could have been done by an individual
or group. Such flexibility in project
design permits each individual to seek
the level of participation that is ap-
propriate to skills, interest, personal
needs, and schedule. One may choose to
pick up trash because the activity offers
a respite from demanding academic
work even as another student chooses
the physical chore because it allows the
mind to concentrate on writing Haiku.
Some may volunteer in a trauma center,
one to get experience that will lead to
medical school and another because a
physical disability has given that student
an empathy for those in acute distress.
In short, students who choose to do

service projects come from every range
of academic, physical, and social abil-
ity. The majority, however, are either
very bright or have some learning
difficulty.

Students often receive released time
from school to work on their service
projects. Sometimes the quality of the
experience is such that it is done in place
of, not in addition to, the usual
classwork,

Low-Cost Re; cation

A volunteer service component similar
to that within Learning Unlimited can
be established with a minimal financial
outlay. Although most students identify
the community resource person for
whom they will work, some do need the
help of a teacher. One of the teachers
in our program works two periods each
day linking con |.unity and student
resources. Furthermore, most students
are able to arm ge for their own
transportation. For those who can’t, we
are fortunate to have two nine-passenger
vans available to carry students to their
destinations in the community,

Those districts without these advan-
tages could consider parent volunteers
to help with the implementation, super-
vision, and transportation related to
volunteer service projects. Parents fre-
quently are proud to share in this
endeavor.

Community service has great poten-
tial as an integra.  irt of the school ex-
perience. It can bridge the communica-
tion gap between generations, cause
students to develop insights about
themselves and o rs, influence career
choice, create long-term commitments
toward volunteer service, and
demonstrate to those in need of help
that someone does care.

As senior Carol Beck says, ““It is so
obvious they need to be loved, to be
touched, to be hugged.” O
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The group expanded its efforts and
recently opened a small grocery store for
senior citizens in a downtown area
where many elderly live and have had no
grocery store nearby. A local YWCA
donated the building for the market,
where the elderly now buy groceries at
cost. Fifteen students refurbished the
building and are operating the store,

The students are supervised by the
Channel One board of directors, which
consists of citizens from the mayor’s of-
fice, Prudential Life Insurance, the
district attorney’s office, and the pro-
bation department. In addition, a Los
Angeles food supply company and staff
members from local supermarkets give
on-the-job training to the students on

such tasks as purchasing, stocking,
money management, and facility
management.

For further information contact Al
Twine, Channel One, 700 East Gilbert

Street, San Bernardino, Cualifornia
92415,
Festivals

In Hamilton, a small city in southwest
Ohio, the Channel One team—10 high

school students and five adults—has
sponsored two festivals to help new
students integrate into the high school
after budget cuts caused their former
school to close. The festivals were so
popular that Channel One plans to hold
them annually.

The group also has raised $7,000 far
a new athletic Fieldhouse. The fundrais-
ing effort was strengthened by assistance
from local Mc¢Donald’s Restaurants.
The students worked with McDonald’s
in selling coupons for food and receiv-
ing 50 cents for each dollar coupon sold.

For more information, contact Dan
Shatzer, 1475 Pleasant Avenue,
Hawifron, Ohio 45015,

Fostering Pride in Being Drug Free

S ince 1979 high school students in

the San Francisco Bay area have
been meeting with Parents Who Care,
Inc. (PWC), to share ideas on how the
students can influence their peers to pur-
sue healthy ailternatives to substance
abuse. The aim of the students and of
the parents’ groups with which they
work is to countecract the attitude among
teenagers that drugs and alcohol provide
harmless excitement.

A nonprafit corporation, Parents
Who Care has organized chapters in-
volving more than 180 area schools.
Financed through parents’ membership
dues, PWC educates concerned parents
vegarding substance abuse, and then the
parents and interested students mect 10
discuss concerns and plan social pro-
grams geared toward motivating other
students to lead drug-free lives. Students
working with PWC usually form their
own clubs under such names as the
Alternatives and the Options.

The students’ programs can vary con-
siderably, but most have [ocused on
drug-free recreational and social ac-
tivities. One of the most popular
projects is conducting workshops in
which students share ideas on how to
give successful parties without drugs and
alcohol.

In one project, 50 students from
Gunn High School, Palo Alto, orga-
nized dinners in their homes that 150
other high school students attended. At
each dinner students discussed how they
can help solve the substance abuse
problems in their high school. Some
seniors agreed to talk to younger
students, particularly freshman, about
creative alternatives (e.p., progressive
dinners and art projects} to drugs and
aleohol. The seniors also promoted their
drug-free preferences during a recrea-
tional festival, New Game Day, that
they organized at the high school. This
drug-free event was so successful that

the juniors decided to design one, too.

To further publicize their position, 13
students from Gunn High School,
through a local grant, accompanied
members of PWC to Washington, D.C.,
to testify before the Senate Subcommit-
tee on Alcoholism and Drug Abuse and
to describe their programs to representa-
tives of the National Institute on Drug
Abuse and the Department of Educa-
tion. The students then weni to the
Seventh Annual Southeast Drug Con-
ference in Atlanta to give a workshop.
When they returned home, they
reported to their home groups on what
they had [earned, Their success gave
credence to their contention that
teenagers can take pride in advocating
drug-free lives.

For more information on Parenis
Wiho Care, Inc., contact Joann
Lundgren, Parenis Who Care, Inc.,
P.0O. Box 50663, Palo Alro, California
94303.

Raising Awareness of Drug Problems

S ince 1978 a small group of
graduate and undergraduate
students at Southern [llinois University
(SIU), Carbondale, has been teaching

other college students about chemical
abuse prevention. Last year the group,
known as Peer Educators, reached more
than 800 students through educational

workshops held in residence halis,
classrooms, and the student center.
They also assisted in counseling approx-
imately 80 students on substance abuse
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Channeling Youth Into
Community Service

by Allan W. Stein

lthough the name may conjure

up images of a new local televi-

sion station, Channel One is ac-
tually a rapidly expanding, locally con-
trolled youth and community action
program aimed at preventing drug and
alcohol abuse among young people.

By channeling the energy of young
people into worthwhile activities, Chan-
nel One serves as a resource for local
communities. By facilitating the leader-
ship of young people, Channel Gne pro-
vides personal, educational, career, and
creative opportunities for vouth. By
promoting positive human development
and community partnership, Channel
One inhibits the abuse of drugs and
alcohol and ameliorates related
problems.

Channel One is not so much a pro-
gram as it is a process—a community
organization process that joins local
leadership with youth in assessing local
problems and determining solutions,
that pivots on the involvement of youth,
their ideas, and action. The model
assumes that the process of improving
communications, increasing knowledge,

Allan W. Stein is direcror of the Chan-
nel One program in Central Falls,
Rhode Island. He also has taught in
alternative schools.

developing vocational skills, etc., is, at
the least, as valuable as the products of
community projects. Although the goal
is substance abuse prevention, often
drugs and alcohol are not mentioned.

What has resulted from Channel
Onc’s national replication is a system of
more than 140 individualized local pro-
grams. Each site differs from the next,
yet each is similar in motivating vouth
and initiating a learning process.

Central Falls’ Model

One of 10 test sites financed by the
government and private funds, Central
Falls began the Channel One process in
February 1978 when young people,
teachers, community members, business
and government officials, guidance per-
sonnel, and agency representatives
gathered to determine local needs and
seek out local solutions. (For a summary
of the seven-step process, see “‘Channel
One: The Process™ on page 29.) They
reviewed the community’s youth prob-
lems and resources, and from the
resulting action grew Channel One-
Central Falls.

Since then Channel One-Central Falls
has evolved into a multiservice provider
operating in conjunction with the Cen-
tral Falls Community Center. Par-
ticipanis created this focus because of

their assessment of the needs of the
city. Central Falls has a highly dense
population of 17,000 in 1.2 square
miles. It is an ethnically diverse popula-
tion made up mostly of low-income
working class families.

Even though the projects have been
varied and the participants have been
numerous, the primary goals for Chan-
nel One-Central Falls have remained
constant:

* To provide constructive alternatives
that are compelling to youth and incon-
sistent with negative behavior, such as
drug and alcohol abuse, truancy, van-
dalism, and school misconduct;

* To provide a mechanism for ~uth
development relative to vouth need, «nd
concerns;

®» To provide a process of community
organization and partnership to
facilitate meaningful interdependence
between yvouth and the community;

e To promote increased communica-
tion, sensitivity, and understanding
regarding the mutual personal, social,
and recreational needs of elderly citizens
and young people.

While Channel One has a concern for
high-risk youth, program membership is
not targeted at problem groups.
Students who exhibit poor grades, ir-
regular attendance, and potential drop-
out behavior work hand in hand with
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interpretation. The project involved
schools, public services, and local
businesses. Students, parents, commu-
nity members, teachers, and government
and school board officials all were in-
volved in providing feedback and
information.

Most notable among the findings was
the young participants’ self-reported in-
crease in se¢  esteem. The majority of
respondents indicated that the Channel
One experience gave them a sense of
pride in their work, made them feel that
they were contributing something to the
community, and showed them they
could do things that they were not aware
they could do. Students cited the
development of specific hands-on skills
and noted an increase in independence,
responsibility, feadership, and skills in
working with others and speaking
before a group.

Parents report their teenagers’ im-
provements in interpersonal areas, home
life, and school. In some cases grades
and attendance improved, A school
social worker stated that the project had
helped a student he had referred by
“modilying her behavior, building her
self-image, improving how she relates to
other people, building her outright skilis
and teaching her to organize tasks as a
skill that is  elul in life.”’

The success of Channel One-Central
Falls was validated by these and other
findings. The chief reasons for that suc-
cess seem (0 be the partnership formed
between schools and various segments
of the community, the exercise of youth
leadership, and the emphasis on and
sensitivity to the process ol program
action.

As a prevention program, Channel
One has prospered by promoting the
growth of its young and adult par-
ticipants, mobilizing local resources,
and becoming a service provider for the
community.

For communities beyond Central
Falls, the opportunity of replicating the
model remains. So long as the need ex-
ists to provide prevention services, the
Channel One process will apply as a
tested viable option. The service-
learning programs of Central Falls and
140 other communities have clearly il-
lustrated the vatue and potential of tun-
ing in to Channel One. J
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Resonrees

All marerials and organizations are
listed in Synergist solely as an informa-
tion service. Inclusion of a listing does
aot imply thar ACTION or federal
governinent erdorses it or favors it over
others not included.

The National Center for Service-
Learning quotes prices of items listed
only as a service and is not responsible
Sor changes that may occur without
notice. If no price is listed, the publica-
tian is available free of charge.

NCSL does not stock the publications
listed. Orders must be sent directly to the
source.

American Council on Marijuana and
Other Psychoactive Drugs, 6193 Ex-
ecutive Boulevard, Rockville, Maryland
20852.

Dedicated to trying to discourage peo-
ple  »m abusing drugs, the Council
publishes the most recent scientific in-
formation about drugs and how they af-
fect health. A free list of publications is
available. These publications include
Marijuana Today, a simply worded
compilation of medical findings on the
harmful effects of marijuana (1982, 86
pp., $3); Marijuana Smoking and Its EJf-
JSects on the Lungs, a summary of the
effects of marijuana and tobacco on
respiratory disease (1981, 56 pp., $2.50);
Muarijuana and the Brain, current
research on the behavioral and physical
effects marijuana has on the brain
(1981, 21 pp., $1.50); The Marijnana

Controversy, research on therapeutic
claims (1981, 31 pp., $1.99); *“The Case
Against Marijuana Smoking,”’ by Peggy
Mann, reprinted with permission from
The Washingron Post.

ACM News, a quarterly newsletter
containing scientific updates, is available
to those who join the Council (320 an-
nual membership fee),

Drug  Enforcement Administration,
1405 Eye Street, N.W., Washington,
D.C. 20537,

This agency publishes Drug Enforce-
ment, which is available free of charge.
The March 1980 issue focuses on mari-
Juana, with most articles written by
high-level officials and doctors. Topics
include ““Proposal for the Control of
Drug Paraphernalia,” ‘‘The Marijuana
Epidemic,” and ‘‘Health Consequences
of Marijuana Use.”

Families Anonymous, P.QO., Box 344
Torrance, California 90501.

As an offshoot of Nar-Anon Family
Groups, Families Anonymous offers
support to families whose members
abuse drugs or exhibit other destructive
behavior. More than 250 groups in ap-
proximately 30 states meet once or 1wice
a week to develop coping and problem-
solving capabilities similar to those
taught in Alcoholics Anonymous.
Members do not pay dues or fees but are
encouraged to give financial donations.

Those interested in forming groups in
their area may write for an information



packet that contains a directory, a pam-
phlet on how a group operates, infor-
mation on do’s and don’ts, and other
background material ($2).

Narcotics Anonvinous World Service
Office, P.O. Box 622, Sun Valley,
California 91352,

Narcotics Anonymous is a nonprofit
society designed to help people for
whom drugs have become a major prob-
lem abstain from drug abuse. It is
modeled after Alcoholics Anonymous in
its focus on realizing one’s chemical
abuse, developing constiructive friend-
ships, fostering spiritual growth, and
making amends for one's past. Anyone
in need may join local groups without
paying initiation fees or dues.

Nar-Anon Family Groups is a support
group for family members of those at-
tending Narcotics Anonymous. For in-
formation on this group contact Nar-
Anon Family Groups, P.O. Box 2562,
Palos Verdes Peninsula, California
90274-0119.

National Clearinghouse jor Drug Abuse
Information, National Institute on Drug
Abuse, Room 10A-54, Parklawn
Building, 5600 Fishers Lane, Rockville,
Maryland 20857.

The Clearinghouse offers resources
and information on the issue of drug
abuse among adolescents and what to do
about it. A list of publications is
available. Free publications include:

* Parents, Peers and Pot, by Marsha
Manatt (1979, 98 pp.)—strategies for
parents who want to prevent marijuana
use by their children, particularly those
aged nine 1o 14, with discussions of the
experiences of parent groups as they
worked to stop drug abuse among
children;

» For Kids Oniy: What You Should
Know About Marijuana, by Mary-Carol
Kelly (1980, 12 pp.)—answers to ques-
tions about what marijuana is and its ef-
fects on a young person’s behavior and
body;

o For Parents Only: What You Need To
Know Abour Marijuana (1981, 28
pp.)—facts, such ast s marijuana af-
fects the body, that _arents need to
know before talking about marijuana
with their children; a film for parents
also is available.

The Clearinghouse also can refer in-
quirers to their state-funded agencies for
additional information and assistance
on drug abuse prevention and treat-
ment.

National Federation of Parents for Drug
Free Youth, 9805 Dameron Drive, Silver
Spring, Maryland 20902,

The Federation assists local parent
groups in organizing to inform their
families and communities about the
harmful effects of drug abuse., Formed
in May 1980, this nonprofit, privately
funded Federation has educated parents
with publications {e.g., booklets dealing
with legislation, education, family sup-
port, treatment services, model codes of
conduct for schools, and law enforce-
ment) and has organized a communica-
tion network among parent groups.

One-year membership is $10 per per-
son or $25 per parent group and includes
receiving the Parent Group Starter Kit,
newsletter, and resource list. The Kit
(1981, 24 pp., $2.00) is available
separately.

FParent Resources and Information for
Drug Education (PRIDE), Georgia
State University, University Plaza,
Atlanta, Georgia 30303.

Developed to serve parents and other
adults concerned about adolescent drug
abuse, PRIDE is a nonprofit organiza-
tion working in cooperation with
Georgia State University. PRIDE aims
to provide parents, educators, and other
concerned citizens with current research
information on drugs and to help
organize parent peer groups, parent-
school teams, and community action to
eliminate teenage drug abuse.

Those interested in forming local
groups with assistance from PRIDE can
write for its national speakers list and
arrange for a PRIDE representative to
speak at a town meeting. In addition
PRIDE has a free resource list, an in-
formation packet on drug research and
effective organizational strategies for

prevention and early intervention ($10),
and a quarterly newsletter (34 annual
subscription) available to any interested
individual or group.

Additional printed and audiovisual
materials are available to the general
public free or at a minimal charge.
These include Keep Off the Grass, by
Dr. Gabriel Nahas, which covers various
historical, political, and physiological
aspects of marijuana (1979, 248 pp.,
$6.95), and Drug Abuse in the Modern
World, the proceedings of an interna-
tional symposium at Columbia Univer-
sity (1981, 370 pp., $9.93).

PRIDE sponsors the annual
Southeast Drug Conference at Georgia
State University. Anyone may attend.
Community groups affiliated with
PRIDE also offer workshops for local
teams and interested educators, parents,
and community leaders.

Pyramid Project, Pacific Institute for
Research and Evaluation, 3746 Mount
Diablo Boulevard, Suite 200, Lafayette,
California 94549, (800) 227-0438, or
7101 Wisconsin Avenue, Suite 1006,
Bethesda, Maryland 20814.

The Pyramid ™ -oject is a prevention
resource netv...k developed and
funded by the National Institute on
Drug Abuse to provide technical
assistance and materials for the develop-
ment of drug abuse prevention pro-
grams. Pyramid is also the agency to
contact for information on the Channel
One program, which seeks to provide
teenagers with positive alternatives to
drug abuse and other destructive
behavior,

Since 1975 Pyramid has provided in-
formation and services related to in-
novative strategies, program planning
and evaluation, networking, and
developing community support. A na-
tional pool of more than 400 consultants
who are experts in various facets of drug
abuse prevention is avaiiable on a cost-
sharing system based on the financial
ability of the service group. Prevention
Resources, a periodical that contains in-
formation about prevention concepts
and programs, and Films in Review, a
critigue on audiovisual material related
to prevention concerns, are available
free at no service charge.
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Countering the Drug Culamne

by Sue Rusche

Organized to counteract forces encouraging drug abuse,
parent groups can provide resources essential to students’

prevention efforis.

Il across the country, parents,
educators, and students are
teaming up to challenge use-
drugs messages in an effort to prevent
drug use by children and adolescents.

By now, most of us have read the
statistics: 60 percent of the nation’s high
school seniors have used marijuana; 93
percent have used alcohol; and 71 per-
cent have used tobacco. The proportion
of seniors who use some illicit drug
other than marijuana is at an all-time
high of 30 percent. In addition, 26 per-
cent of seniors have used stimulants, 18
percent inhalants, 16 percent hal-
lucinegens, 16 percent cocaine, 15 per-
cent sedatives, 15 percent tranquilizers,
10 percent opiates other than heroin,
and 1 percent heroin.

Nor is use confined to seniors: nearly
one-third (31 percent) of the country’s
12-to 17-year-old youngsters have used
marijuana.

The Messr ~es

By 1978, parents began to feel that our
society was saturated with use-drugs

Swe Rusche is the executive director of
Families in Action, vice president of the
National Federation of Parenis for Drug
Free Youth, and the author of How To
Form a Families in Action Group in
Your Community.
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messages aimed directly at children.
Among these were:

¢ An estimated 30,000 head shops
(called “*little learning centers for drug
abusers’ by one expert in the field) sell-
ing such drug paraphernalia as pot
pipes, inhalers converted into cocaine
sniffers, primers telling children how to
roll  joint, and Coca Cola stash cans
with concealed chambers where drugs
may be hidden from parents and police;
e High Times Magazine, sold at
neighborhood boockstores and news-
stands, with advertisements for drug
paraphernalia and articles glorifying
illicit drug use;

* National lobbies atiempting to legalize
marijuana behind the dual smokescreens
of decriminalization and, more re-
cently, medical use;

* An endless array of celebrity role
models who made no secret of their own
ilicit drug use;

® Song lyrics glorifying drug use;

* An astonishing number of drug abuse
professionals who felt the best way to
deal with the problem was to teach peo-
ple how to usec illicic drugs *‘respon-
sibly”” and who produced drug abuse
prevention pamphlets that recommend
“‘responsible use™ and that still find
their way into even elementary school
drug education programs; and

* An overall perception that marijuana

was harmless in spite of literally
thousands of scientific studics to the
contrary.

As 1970°s parents, we still were
operating on the assumption that so-
ciety and its various segments—church,
school, law enforcement. counseling,
government, business, ete.—could be
relied upon to reinforee values common
to protecting and nurturing children.
The drug culture, however., was
mainstreaming itsell” into the primary
culture under our collective noses, ex-
posing youngsters without parents’ be-
ing aware of it to values and attitudes
that not only were foreign to ours but
also invalidated our trusted assump-
tions. One could no longer assume, for
example, that teenage parties at [riends’
homes automatically would be
chaperoned by adults or would be free
of alcohol and drugs. Nor could one any
fonger assume that a child—going off to
SUMITIEr CAMIp, OF ON 4 $couting trip, or
to a football game on the school band
bus, or to a Sunday night vouth
fellowship miceting at church—would
not be exposed to drug-using camp
counselors, scout leaders, teachers, or
vouth ministers.

Parents’ Organizations

Once parents realized this, they rejected
the conventional wisdom that a child



who turns to drugs comes rom a trou-
bled home, refused o feel guilty, and
organized parent groups to cducate
themselves, their kids, and whoever else
would listen. There are now some 2,000
parent groups throughout the country.

Parents realized early on that if
adolescent drug use was not exclusively
a family problem, then it was not ex-
clusively a school problem either—nor
exclusively a law enforcement problem,
a moral problem, a political problem.
Instead, parents saw it as a commiairy
problem, and the sooner everyone
stopped blaming others and started
working towards solutions together, the
sooner adolescent drug use could be
turned around and future use among
vounger children could be prevented
outright.

Parents, and with increasing tre-
qucncey educatars, are secing that the
way 1o deal with use-drugs messages is
turn them back on themsclves, to
analyze those messages, to loek for the
logic behind them, o help kids see them
{for what they are—appeals 1o adolescent
spending power at the expense ol adoles-
cent health and well-being. And once
this approach is introduced 1o
voungsters, they themselves take up the
chalienge—analyzing, researching, ques-
tioning—gradually replacing myth with
reality ~ejecting not only the messages
burt alsu, more important, the behavior
they induce.

DeKalb’s Alternative

An innovative formalization of this
process is accurring in DeKalb County
{Georgia) Scheols in metropolitan
Atlanta. DeKalb County is a suburban
community of 500,000 pcople with a
school population of some 70,000
students. Like most school systems in
the 1970's, DeKalb County operated its
schools without a formal discipline
cade; but, in the mid 1970°s, two events
tock place that were to change that. In
Goss vs. Lopez, the U.S. Supreme Court
ruled that students facing expulsion were
entitled to due process of taw.

And in a DeKalb County high school
a student brought a loaded gun to class
one day. His teacher took him to the
principal who tock the gun away, emp-
tied it, and temporarily suspended the

student from school. The student’s
parents filed suit against the principal
for suspending their son. During a hear-
ing of the case, the court asked if the
school systen had a discipline code that
clearly stated guns could not be brought
to school. School system officials replied
there was no such code but that ordinary
commaon sense would argue against
students bringing guns to school. The
court disagreed and found in favor of
the parents. Within a very short time,
DeKalb school administrators drafted a
school discipline code that has since
withstood constitutional challenges.

. . . the sooner everyone stopped
blaming others and started
working towards solutions

together, the sooner adolescent
drug use could be turned around
and future use among younger
children could be prevented
outright.

Enforcemcnt of the code evolved
over time. When parent groups began
organizing throughout the county in
1977, inviting schoaol administrators 1o
sit on their boards of directors, it
became clear that the parent groups
were commitied to solving problems
through communication rather than
littigation. That year the school beard
established a student evidentiary hear-
ing committce to administer the
discipline cade. The code stated limits
and penalties for alcohol and drug in-
volvement. The most severe penalty for
the most serious or repeated offense was
permanent expulsion from school. At
the end of the first year after the com-
mittee was established, nearly 500
students had been sent before the com-
mittee for possible suspension or expul-
sion. About 65 percent of these students
were charged with drug or alcohol
viclations,

The good thing about the code was
that students very quickly learned there

were consequences to breaking school
drug and alcohol rules, and that the
school system, backed by the support of
parent groups, was willing to enforce the
rules. The had thing about the code for
expelled s__ lents was that their drug or
alcohol using behavior tended to be rein-
forced by having a great deal of unstruc-
tured time on their hands.

In the midst of a fair amount of con-
troversy about how best to deal with
this, DeKalb’s school board members
and administrators developed the
Hamilton Alternative School. Hamilten
is an academic, rather than correctional,
alternative school that suspended or ex-
pelied students may attend to keep up
with their education while earning hack
the right 10 re-enter the school from
which they had been removed.

“We felt tfrom the beginning.”” say»s
Hamilton school counsclor  John

Monferdini, “‘that our students were not
bad kids, but good kids who had made
bad decisions based on inaccurate infor-
mation. Our tasks as educators was to
replace the ‘use drugs’ messages that
they had fallen prey to with good, solid,
accurate information.” Principal Gene
Johnson and his faculty and staff
simultaneously confront and comfort
students, helping them develop good
communication skills and improved self-
coneepts. ““We study value systems, goal
setting, logic, and drug information—
in that order,”” says Monferdini. “*We
spend three weeks studying logic, en-
couraging students to base their deci-
sions on reality rather than beliel, Then
we introduce biomedical information
about the health effects of marijuana,
alcohol, and other drugs of abuse.™
Monferdini says one of the most useful
biomedical texts is Marjjuana: Time For
A Closer Look by Curt Janecrek. (For
more information, see the accompany-
ing “"Additional Information.”)
“Alter studenis have studied ap-
proaches to logic and the healih infor-
mation,” centinues Monferdini, “they
are ready 1o take a closer look at ‘use
drugs’ messages, We read articles in
High Times, view video tapes of
legalization spokesmen, examine pam-
phlets that glorify drugs and that recom-
mend ‘responsible use.” Most of this
material states a conclusion first and
then tries 1o support thal conclusion
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Only powerful motivation stirs them
from their cocoons. I contacted direc-
tors and site managers of senior centers
and nutrition sites and a variety of ser-
vice clubs where senior citizens and
physically handicapped come together
daily for ncon meals and some ac-
tivities. I asked them whether any of
their peoy would be interested in
volunteer work in the community. Many
directors were enthusiastic about the
idea, for they said that many of the peo-
ple attending often seemed bored and
wanted to mingle with people of all ages
and be useful again.

Numerous centers and service clubs
invited me to speak and to distribute my
lists of agencies and publicity flyers.
Early experience proved that these in-
formal talks required follow-up in the
form of individual conversations with
group members. A great deal of shyness
and lack of confidence develops when
one lives in a cocoon! 1invited those in-
terested to visit one of my 16 classes at
the college and arranged 1o have a col-
lege van take them to visit some of the
community service agencies.

Transpertation is a problem [or many
senior citizens. Title [ moenies provided
a driver for the college van initially, and
now a student volunteer from my Proj-
ects in Community Service course does
the driving. The van is scheduled to pick
up the participants at their homes and
take them to their worksites, to the
YWCA Nutrition Site Program for
lunch, to my class at the college (one day
a week), and then to their homes. We
suggested car pooling for those who
drive independently.

An indispensable recruitment tool is
a comprehensive alphabetical list of
community service agencies and
businesses eager to have senior and
handicapped volunteers. The list gives
addresses, phone numbers, days and
hours agencies are open, and the nature
ol volunteer work needed. The agencies
listed on the Projects in Community
Service Agency List provided a starting
point, but for PHD volunteers it is im-
portant to ask additional questions, in-
cluding the following.

e [s the work taxing physically?

* Canthe [unteers work a few hours
one or two days a week?

* (an the volunteers sit at their work?
e Does the work strain the eyes?

® s there an empathetic supervisor
who can train the volunteers?

* Wili it be possible lor the super-
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visor to fill out two evaluation forms
each semester?

¢ Will it be possible for the volunteers
to begin work at any time during the
year?

Weaving New Patterns

Despite the limitations hinted at above,
the PHD volunteers choose a wide range
ol work. Manyv find working with
children extremely satisfying. They find
that they are truly needed and valuable
as kindergarten aides playing games,
assisting in crafts, reading and telling
stories, planning science experiments,
lictening to children who have little rime

It is interesting to note that many
of my original PHD volunteers,
recruited more than three years

go, are now volunteering for
their fourth year.

with their parents. In the eclementary
grades they tutor children in reading,
math, and social studies, and give
¢t lren with learning disabilities and
emotional problems the individual time
that they so greatty need. They help the
school nurse, who is always over-
whelmed with testing, record keeping,
and giving children iender loving care.

Al Bovs Clubs the PHD volunicers
play table games and serve as interested
listeners (o the bovs with problems on
their minds, In Child Development
Centers they supervise art periods and
serve as receptionists and story tellers.

At the Food Bank the volunteers
receive, sort, shelve, and bag cmer-
gency l'ood orders and give tax dedue-
Lon reecipts.

At ity government offices the PHDs
assist the city tlustrator in making map
transparencies for the city council
meetings, posters, graphic desiens; assist
the public refations director in Keeping
the newspaper publicity files and serv-
ing as receptionists; and assist in the
compulicr arca in tape loading,

In a tocal mental health clinic a few
have conducted recreational activities
with patients,

[t is interesting te note that many of
my original PHD volunteers, recruited
more than three years ago, arg now
volunteering l'or their fourth vear. They
always reeeive the option of choosing
new agencies in which to volunteer, but
MOesl seem (o enjoy continging service
in the ageney ariginally chosen.

One of the outstanding PHD
volunteers is an exception in this regard.
He began by deing volunteer work in
three agencies, Westside Food Bank,
Aspen Nursing Home, and Glendale
Bows Club. Now, four vears later, he is
tutoring gifted and lening disabled
children at an element.. , school for 40
hours a week and, in the evening, is
working with adults learning English as
a sccond language in the Laubach Eve-
ning Program. On Sunday he assists in
driving ftor the Prime Time Bus
Ministry. This man is in the habit of gjv-
ing 60 or morce hours ol volunteer time
a week, which e emphasizes he could
never have done with the ill healith he
had when he first began his volunteer
work!

Another senior, still employed in an
accounting firm, gave hundreds of
hours during his neon hour to take
Meals on Wheels to those who could not
attend nutrition site daily lunches.

Combining Forces

Younger college students from my Pro-
jects in Comrunity Service course have
cooperated with seniors from the PHD
program in creative and valuabie ways.
In one case a male student designed a
series of exercises with musical accom-
paniment to be used by 1 ambulatory
seniors and those in  eelchairs in
senior centers throughout metropolitan
Phoenix. The PHD volunteers perform-
ed the excrcises during & videotaping in
our college television studio. From the
video tapes the studio made audio tapes
to be used at the senior centers.

Another student fed  :se same PHD
volunteers in aercbics designed for
seniors and physically handicapped.
Two other students wused these
volunteers as models to illustrate clay
building and ceramics, The volunteers
did this modeling in our campus televi-
sion studio after class every week for
two whole semesiers and seemed to
thoroughly enjoy the exercises, new
ideas, and companionship.

Three Projects in Community Service
students led exercise groups in senior
centers regularly each weck using the
audio tapes developed in our television
studio. The students encouraged senior
volunteers o had shown lea”~rship
ability to heys them in leading t... sxer-
cise groups. It was their objective 1o
have these leaders carry on the exercise
program after their volunteer semester






An international expert reviews the development of service-
learning in the United Kingdom and assesses the current
situations’s possible impact on the future.

by Alec Dickson

it us start with a success story—
f only to keep up our own
ipirits!—one that is both recent
anu ongoing. And as it has been
filmed by the Japanese and written up
in the last few months by The Reader’s
Digest, evidently others share our belief
that it might have validity elsewhere.
The School Concern project, based in
Salford—a not-so-lovely industrial city
close to Manchester—has stemmed from
a fairly simple idea. In most schools,
students enrolled in woodwork, home
economics, science, etc. make things
with their hands. Then let them invent
and develop equipment for the disabled.
Salford’s students have not attempted
to duplicate what commercial manufac-
turers of medical appliances or ortho-
pedic experts in hospitals can produce
infinitely more professionally. Such an
approach would have meant turning
their schools into a factory system.
Rather they have been brought face to
face with disabled adults (who have had
the pleasure of becoming in a sense their
mentors or instructors), with the aging

Alec Dickson, founder and first direc-
tor of Voluntary Service Qverseas and
Jfounder and honorary president of
Comununity Service Volunteers, Lon-
don, launched the British counterpares
{and predecessors) of the Peace Corps
and VISTA. He has advised groups and
governments in many paris of the worfd
on selting v and operating service-
learning programs.
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(thereby learning that the passage of
years alone brings loss of ability to cope
with many tasks), with children in
special schools (some of them suffering
from mental handicap as well as some
physical infirmity} and so having to
overcome that deep instinctual dread
that affects most of us on f{irst en-
countering those so afflicted.

Before going into action girls at
Pendlebury High School set themselves
an obstacle course, trying with one hand
to cut and butter bread, attempting to
paint pictures with their toes, and pour-
ing out a cup of tea when blindfolded—
videotaping their efforts so that they
grasped the mental and physical frustra-
tions involved and thought up solutions.
Young people—ranging in age from
ning to 19—have been helping at 21
establishments and, between them, have
developed more than 200 innovatory
items of equipment. Some have been
relatively straight-forward, e.g.,
pressure cushions for the elderly chair-
bound, to prevent sores; tins labeled
with raised lettering so that the blind can
know whether they are dealing with
baked beans or peas; giant domino
pieces and scrabble boards furnished
with hooks so that those attending day
ceniers for the disabled can join in; and
“‘feely’” mats for severely handicapped
children, complete with bells, buttons,
toggles, lengths of wool, coarse string,
and raffia.

Experimentation and considerable in-
genuity have been demanded by other
tasks: a go-kart designed by twelfth
egra rs for children who cannot use

their legs; a wheelchair table-top attach-
ment {o enable a disabled girl to drink
her milk unaided; an annaratus to help
those with severely ar -itic hands to
take up knitting again; a gadget to allow
a one-armed man to play pool; and the
hilarious wobble-boards pioneered by
students of Cathedral High School to
help handicapped children improve their
balance and coordination.

But it has been elementary school
children who have found a solution to
a dilemma that has defeated experts for
vears—a game of Bingo that blind peo-
ple can play with sighted people. In four
weeks 10-year-olds developed a multi-
purpose see-and-feel board for Bingo
that—flash of lateral thinking! —means
that the players remove the numbers as
ithey are called, whereas everyone had
been assuming that you add to a marker
card when a number is called out. The
children’s insight results in an empty
board making a full house.

Meanwhile Broadway Junior School
students are:  king musical instruments
that both mentally handicapped and
physically disabled children can play.
And pupils at another school have con-
structed a three-foot high  ce-up figure
of a child to enable handicapped
youngsters 10 practice manipulation
whilst lacing the pieces together and
simultaneously to learn the names of
parts of the body.

Why was Salford chosen? Because we
managed to interest the Minister respon-
sible for the disabled, in the central
government’s Department of Health; it
was his Department that made money



available to appoint a coordinator. The
impetus, in short, came from those
responsible for people in need who
recognized the contribution that
students might make—rather than
educationalists seeking opportunities to
nurture a capacity to care amongst their
students.

There may be implications here that
should be pondered over. When two
15-year-olds were asked by their prin-
cipal what their feelings were on inven-
ting marvelously effective boomerang-
shaped trays, mounted on castor wheels,
to enable spina bifida children to pro-
pel themselves in any direction just with
their fingertips, one answered, ‘‘Because
it is the first darned thing I’ve made here
that I didn’t have to take home after-
wards,’’ and the other replied, ‘‘Because
no one said it was ‘good for us’: They
said it was urgent—and for real.”’

The Salford program does seem to
suggest a model more conducive of hope
than other approaches that have been
tried—and one capable, with modifica-
tions, of being adopted or adapted
elsewhere.

The basic equation is simple; disabled
people want help that the medical and
caring services do not seem able to
satisfy at a personal, individually
tailored level. Students at school make
things. Then why not challenge them to
solve some of the problems facing the
disabled?

The mobility of the approach—
downwards to nine- and ten-year-olds
and upwards to the most outstandingly
gifted 18-year-olds (and, indeed, higher
still, to university students specializing in
technology)—has seemed a further
advantage.

It is this combination of service and
learning that seems so important—for
it demonstrates clearly that intellectual
challenge and the exercise of concern
need not be regarded as rivals, each
striving for time in an already over-
crowded syllabus. Creativity and com-
passion can be combined.

How It Began

One has to go back some years to
understand why things have developed
as they have done. In the immediate
post-1945 period, particularly in state
schools, there was Civics. It was a
classroom period, teacher dominated,
devoid of any action, sterile in its con-
sideration of such topics as local govern-
ment or the structure of the United

Nations. Of longer ancestry—and more
enduring—was voluntary service. This
was undertaken outside the school’s
orbit, in the framework of a church
group or a youth organization such as
the Boy Scouts. In what in the States
would be known as private prep schools,
voluntary service came to be permitted
as an alternative to compulsory games
or semi-obligatory participation in the
Officers Training Corps.

The breakthrough came with the
founding of Voluntary Service Overseas
in 1958 and Community Service
Volunteers in 1962—Britain’s pred-
ecessors (and current equivalents) of the
Peace Corps and VISTA, but aimed
particularly at the high school graduates
of 18-19 years of age rather than Univer-
sity graduates. Gradually principals
began to ask, in effect, why these op-
portunities of service should be con-
fined to those few who, on graduating
from high school, chose to postpone
their university entrance for a year in
order to plunge full time into situations
of need. Surely, they said, we should be
striving to involve a whole class of 15-
or l6-year-olds in some experience of
giving or caring.

So there flared up in the mid 1960’s
all over Britain a readiness to involve
high school students in help to their
neighborhood. The question was not
why but how, for some principals had
already been rebuffed in their approach
to hospital matrons and social workers.

My own organization went into action
on several fronts, First we urged—and
won the day—that this activity be called
community service, arguing that, if it
continued to be referred to as voluntary
service, it would give uninterested or
skeptical principals too easy a chance to
say that of course, they were in favor,
provided it took place out of school
hours; this meant, naturally, that only
the devoted few—in a sense those
already converted, those already con-
cerned for human needs—would be in-
volved. That seemed to us to represent
an abdication of the educational respon-
sibility to nurture the sense of caring.

Since principals in Britain are no less
sensitive than those in the States to what
boards of education and parents have to
say, it was necessary that there should
be some official recognition of com-
munity service as a valid educational ac-
tivity. We campaigned persistently and
not without effect; eventually from Her
Majesty’s Stationery Office came three
separate publications, Community Serv-

ice and the Curriculum, Community
Service in Scottish Secondary Schools,
and Community Service in Education,
all conferring pedagogic respectability
on the concept, even if they were writ-
ten in uninspiring prose.

Next we prevailed on boards of
education to convene one-day con-
ferences of teachers and advisers, where
experiences could be shared, difficulties
such as transportation and insurance
could be discussed, and, above all, some
imaginative stimulus be imparted to the
whole concept and its practice. A prob-
lem we never really cracked was how to
inject a community service activity that
demanded three or four hours commit-
ment into a school curriculum designed
for a succession of 45-minute periods.

Simultaneously we applied persuasive
pressure on hospital administrators,
conservation authorities, social workers,
superintendents of institutions for
geriatrics and the handicapped to open
their doors to young people and
welcome what they had to offer. No
easy task—but eventually accomplished.

Good News, Bad News

Those were heady days back in the mid
1960’s and early 1970’s—and Synergist
regularly published articles from *‘Our
London Correspondent’’ summarizing
the more exciting developments in
British schools.

Now it seems that the movement is
running out of steam. Why? First, no
thought was given to the necessity of
growth. In Math, in English, and in
every other course students were faced
with increasingly demanding aspects of
the subject they were studying, commen-
surate with their academic development.
But in community service many are
likely to be visiting the elderly at the
age of 13, some at 15, some at 17. In ef-
fect they are all stuck at Book One.
Some students become immunized or in-
noculated against the possibility of
being infected by a desire to probe
deeper into human needs and commu-
nity problems.

Next, whilst community service was
being undertaken in hundreds, indeed
thousands, of secondary schools—and
still is today to some extent—no teacher
training institution across the whole na-
tion has ever prepared student teachers
in the methodology of how to develop
more effective and imaginative com-
munity service programs. (N.B.: Lon-
don University’s Institute of Education
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has just started to make such provision,
on an optional basis, for less than a
dozen postgraduate students.)

With hindsight, one sees now that
perhaps the biggest deterrent has been
the tendency to structure community
service as a separate activity in its own
right—instead of developing it as an ex-
tra dimension of existing subjects, from
physical education to history. This may
be unavoidable in many circumstances,
but generally it means fighting for a
place in an already overcrowded
syllabus. The consequence has been that
community service has come to be seen
almost as a form of remedial treatment
for the dullest youngsters or the early
leavers. Those aspiring to high mark-
ings, successful examination results, and
subsequent places at prestigious univer-
sities have been exempted from this in-
volvement, lest it damage their academic
ambitions and career prospects.

And now that hundreds of thousands
of school-leavers are jobless, if your
academic record is distinctly unim-
pressive, you may be channeled to some
form of community service. To coin a
rather cruel phrase, whereas community
service was seen 15 years ago as the
prerogative of young mandarins, today
it is the last resort of young coolies.
Something of this rubs off onto the im-
age of community service as it is per-
ceived by students and staff in state
schools: It is something deemed suitable
for those who have failed.

Consequences of Service

Does this depress us? Obviously yes. But
there are other ways of looking at what
is happening. Many of us have been
brought up to believe that a sense of
concern for others must be a precondi-
tion for engaging in some form of serv-
ice; now we are seeing that, with quite
a number of young people, their
awareness of the needs of others may be
the consequence of their having been
brought face to face with those in
manifestly worse trouble than them-
selves. The effect, for example, on
young offenders specially released to
work with paralyzed children is gener-
ally startling: ‘‘Poor little beggars,
they’ll never walk, why they’re prisoners
for life—what have I to complain
about? I'll be ‘out’ in a few month’s
time.”’ Placed (often to their obvious
trepidation) in some project dealing with
the mentally handicapped, they find
themselves suddenly embraced—and the
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human touch conveys something that
words cannot communicate; within a
matter of days they are hooked and giv-
ing service no less committed than the
most spontaneous and pure volunteers.
This is not service-learning as we
originally envisaged it, but it is an in-
dication of how some can learn to serve.
A few brief comments before we leave
the school scene. Responsibility for
getting a community service program
going has been assigned in most schools
to a single member of staff (in addition
to his or her teaching duties)—when
ideally a whole cross-section should be
involved, applying their various subject
specializations to community problems
and human needs. And it is to hospitals
that volunteer coordinators have been
appointed principally—rather than to
schools. Curriculum experts, at boards
of education or university institutes of
education, have not seen the expansion
of community service as meriting their
attention—and so the implications of
the curriculum-related approach have
been woefully neglected. Small wonder
that many programs lack an intellectual
cutting edge in that, whilst students do
learn from the service they render, it is
quite unconnected with their normal
classroom studies. Special funding from
official sources has been almost non-
existent; it has been left to royal
patronage (notably trusts set up by the
Prince of Wales, since Prince Charles is
himself personally committed to young
people’s involvement in service, par-
ticularly in the field of conservation and
Outward Bound activities) and private
enterprise, with the National West-
minster Bank providing encouragement
throughout England by awards for the
most imaginative school programs.

Study-Service Internationally
When we turn to the university scene in
Britain, it is certainly possible to be
more precise—for we have recently com-
pleted two years of research, with finan-
cial support from the central govern-
ment’s Department of Education, into
what is happening in the field of study-
service. This phrase has been used by
UNESCO to describe the need for in-
stitutions of higher education to involve
their students (and teachers!) in practical
service as an integral part of their
courses.

Although a resolution in favor of this
approach was passed unanimously at a

General Conference of UNESCO some
five years ago, different governments
have interpreted study-service in dif-
ferent ways. The U.S. representative
cited the University Year for Action and
the approach pioneered by Antioch Col-
lege. Many developing countries (such
as Tanzania and Nigeria)—disillusioned
with their graduates’ reluctance to work
in rural areas—have introduced
measures requiring them to serve for a
year in developmental service, either in
the middle of their courses or at the end
of them.

The research that we undertook in
Britain was in conformity with Herbert
Thelen’s felicitous phrase the humane
application of knowledge: To what ex-
tent were existing courses enabling
students to relate the knowledge and
skills they were acquiring to human
needs, preferably in a face-to-face
relationship?

The University of Liverpool has pro-
vided almost a classic example. In
response to a challenge by the director
of Social Services for Cheshire to come
out of their ivory tower and help him
deal with the problem of juvenile delin-
quency in Widnes, a ‘‘bad’’ area fairly
close to Liverpool, the University’s Divi-
sion of Social Work responded with a
massive deployment of students and lec-
turers operating as fieldworkers. The
task entailed the closest cooperation
with the police and the local social
workers—Ileading to each, no less than
the students, revising the stereotypes
they had of one another. The students
followed up every single child under 14
notified by the police, making close con-
tact with the whole family in every in-
stance. Together with the police the
students introduced an innovatory use
of local volunteers to deal individually
with each delinquent child—and pro-
duced three films that now are used in
police training schools throughout the
country and are in demand abroad. By
maximizing the youthfulness of their
students the University feels that it made
a breakthrough in social work
education.

Amongst other examples were the
murals undertaken jointly with local
residents in bomb-shattered areas of
Belfast by students of Ulster
Polytechnic’s School of Fine Arts, and
the ““muscle signals’’ equipment devised
by students of another department of
the same institution to help occupational
therapists in dealing with victims of
violence.



So, to the disappointments and dif-
ficulties. Firstly, in Britain at least, it is
all happening in little bits and pieces,
now and then, here and there, and no
one knows what anyone else is doing.
Secondly, potential users are remarkably
unaware of the resources (not least the
energies of students themselves) pos-
sessed by institutions of education, that
could be and should be available to
them. We are now thinking of sug-
gesting to universities/polytechnics/col-
leges the idea of their establishing a
“knowledge ship,”’ on lines pioneered
by the University in Amsterdam, to tell
the outside community what their in-
stitution can offer and channel requests
for help from the community to the ap-
propriate academic quarter.

Next, there is the tendency to establish
special departments of continuing
education, extension services, ex-
tramural studies, and institutes of
research—often existing in apparent
detachment from the university as a
whole and possessing separate budg-
ets—to deal with the problems that
beset the neighborhood, the region, or
the nation generally, when what is
really called for is an extra dimension of
human relevance to every course of
study and a determination on the part
of the university or polytechnic as a
whole to respond to these needs.

How are staff to be motivated to set
up courses or programs that respond to
genuine needs, and yet stimulate
students intellectually so that their
legitimate degree aspirations are not im-
periled? This calls for immense expen-
diture of thought and trouble. If publish
or perish is the trap in which so many
academic staff find themselves caught,
just how is this time to be found, and
how are they to be compensated for
devoting possibly many additional hours
to this task in often uncomfortable con-
ditions? How many lecturers have been
appointed to chairs, how many pro-
fessors chosen as presidents, on account
of their endeavors to involve students in
service to the communiiy? Does this
lead, as in North America, to the ap-
pointment of special staff to promote
this development, who thereby step off
the ladder of conventional academic
progress? Might the community recog-
nize in some way those who have en-
abled students’ energies to help them?

There are other questions that worry
me particulariy. At a time when youth
unemployment is such a burning prob-
lem, why do not more business man-

agement schools and departments ol
applied economics attach their stu-
dents—instead of to the conventional
placements with commercial com-
panies—to groups of unemployed
youth, exercising their skills in iden-
tifving tasks/articles/services that these
young people could undertake and help-
ing them to form themselves into
cooperative enterprises?

The Situation Tomorrow

Study-Service is not a phrase that has
been taken on in British academic
circles. Whilst experiential education is

. . . potential users are
remarkably unaware of the
resources (not least the energies of
students themselves) possessed by
institutions of education that could
be and should be available to them.

now well established in the States, both
organizationally and as a phrase, |
prefer service-iearning. In experiential
education—however stimulating the ele-
ment of practical action may be—the
student remair  he sole beneficiary:
Discussion centers on whether he has
learnt more from the experience of do-
ing than he would have by conforming
to traditional patterns of study—and
whether/how the element of personal
experience should be assessed and
awarded academic credit. Service-
learning, on the other hand, postulates
that students, simultaneously as they
learn, also contribute to the needs of
someone clse.

Crisis can mean opportunity and, by
disrupting conventional routines of
study, abruptly confront faculty
members, students, and institutions
themselves with the challenge, ““What
are we here for?’” The gigantic influx of
Vietnamese boat people into California
has evoked a response from University
of California, Los Angeles, students (see
“*Anchoring the Boat People,”” Spring
1981, pg. 15-18}—and examples can be
quoted of how students of the Indian In-
stitute of Technology in Bombay
responded to earthquakes in their state.
Rigidly autonomous faculties can be
thrust by external emergencies into
cooperating in interdisciplinary

responses, whereas generally the otd
quip still holds good: ‘‘Communities
have problems—universities have
departments.’’

Today in Britain it is educators’ own
existence, internally, that is threat-
ened—Dby the budgetary cuts imposed by
the government through the University
Grants Committee, Whilst faculties
compete amongst themselves for sur-
vival, lecturers have their contracts ter-
minated and student rolls fall of
themselves or are restricted by Senate
decisions, this could mean the dismissal
of service-learning as a peripheral lux-
ury belonging to bygone halcyon days.

But it is still just possible that the
crisis might lead to some fundamental
rethinking. For help is no longer going
to be forthcoming from the central
government or the great foundations on
the same scale as in the past. Recently
the Borough of Tower Hamlets—
comprising Whitechapel, the ghetio of
London’s East End, and possibly the
poorest borough in all Britain—alarmed
the Polytechnic of North London by
asking why they should make any finan-
cial contribution when the Polytechnic
had never done anything about the
multiple problems facing their residents.
This jerked the Polytechnic into
recognizing both the fundamental
justice of the implied accusation and
their dependence on the goodwill of the
neighboring communities. Their
response was the establishment of a
Local Projects Unit that has pioneered
the application of their institution’s
resources to local problems.

The University of Salford, whose
budgetary allocation from the Univer-
sity Grants Commission has just been
drastically cut despite its specialization
in technology, has turned to industry
and found a surprisingly positive
response. Now it may transform itself
into a scientific resource center for
manufacturing firms in that area. The
canals that intersect Salford and con-
tributed to our first Industrial Revolu-
tion may now see the emergence of the
British equivalent 1o the United States’
renowned Silicon Valley.,

This may not be exactly synonymous
with service-learning—but the preserva-
tion and creation of jobs is now a
priority for every community. Il it is
recognized that companies and com-
panionship derive from the same Latin
root, then the contribution of the
University to human welfare may also
be significant. 0
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knowledge of local organizations and
programs.

Finally, the community groups, which
often rety on small staffs or volunteers
to write their materials, gained the
students’ assistance in reaching the
groups’ usual audience and reccived new
publicity about their publications and
programs at the college because of
students’ involvement.

Initiating the Project
The project began with query letters—
sent before the semester began—inviting
community organizations to participate
in the Community Service Writing Proj-
ect. The mailing list was developed from
a variety of resources, including: United
Way ol Buffalo and Eric County Media
Dircctory, which lists names and ad-
dresses of community organizations that
have publications; the Voluntary Action
Center’s list of organizations requiring
volunteers for writing assiguments; and
the Buffalo Department of Human
Resources’ list of community centers
and neighborhood associations, many
of which print their own newsletters.
The query letter briefly described the
project, explained the skills of the
students and the amount of time they
would have to invest in the project, and
requested that the recipient fill out and
return an accompanying interest survey.
On the survey, the organization could
indicate its interest in having a student
or scveral students work on articles for
its publication, cither on assigned topics
or on topics initiated by the students in
collaboration with the publication’s
editor. The survey also requested: the
name, address, and phone number of
the cditor or contact person; the name,
circulation, and target audience of the
publication; topics for articles; the con-
tact person’s willingness either ta visit
with students at the school or to have
students meet with them at their offices;
and a recent issue of the publication.
More than half of the 40 editors who
received the survey responded
favorably. The editor of a neighborhood
weekly expressed confidence in the
students’ ability to contribute to the
publication as long as they received

“‘editorial guidancc” and performed
“sufficient research.”” A number of the
editors of nonprofit agency newsletters
commented on the difficulty of finding
writers and welcomed the students’ ideas
for new topics and approaches, The
cditor of a community arts newsletter,
a former teacher, volunteered ‘“‘any
assistance 1 could provide in steering in-
terested students into the endlessly
fascinating ficld [writing and editing].”’
Some editors directly requested that the
students write their articles from a stu-
dent’s perspective.

While the surveys were coming in, the
students worked not only on conven-
tional writing assignments designed to
improve their writing skills but also on
interviewing, on varying style and tone
for spectfic purposes and audiences, and
on composing featurc articles. Allowing
adequate time for the students to atrain
basic competence as writers cnabled
them to pursue their projccts in-
dependently, confidently, and capably.

Preparing Articles

About mid semester the students
passed around a folder with the com-
pleted survey forms, sample publica-
tions, and sign-up sheets. After choos-
ing their topics, the students prepared
to spend ihe next two weeks of class
working independently on their projects.
Although a few students were assigned
topics {either because the topic ttself was
particularly challenging or because
deadline pressures required that the stu-
dent begin work early), most students
seleeted their own topic and publication,
which allowed them to pursue their own
interests.

In many cases students took advan-
tage of the chance to gain valuable
knowledge about potential careers or

arcas of personal interest. Two business
majors, for example, interviewed
neighborhood merchants in order to
write articies for a weekly newspaper on
how they had started their small
businesses and the f(rustrations and
pleasures of operating them. A religious
studies major wrote an article on prayer
and campus life for a Catholic regional
paper. A music major wrote an article
on classical music theory for a local
music gazette. Two potential psychology
majors wrote articles related to social
services, one on fundraising for the
United Way and the other on displaced
homemakers for the Mental Health
Association. Stili others took the oppor-
tunity to e¢xplore their community,
writing features on the history of Buf-
falo’s train station, a well-known
cemetery, and a day in the life of an am-
bulance driver.

Whatever the assignments chosen, all
the students were responsible for con-
tacting their editors; for determining the
purpose, style, and length of their
assignments; for scheduling interviews
or acquiring information; and for con-
sulting with their editors on drafts, revi-
sions, and final copy. To assist them in
this process, each student received an in-
rormation sheet, a blauk proposal/plan-
ning form, and a blank evaluation shect,

The information sheet encouraged the
students to clarify and record essential
points with the editors of their publica-
tions. These points were covered in the
proposal/planning forms that each stu-
dent filled out. The form required
students to list the following:

¢ Topic, article length, flormat, and
target audience;

® Purpose and objectives;

¢ Plan—deciding who, what, when, and
wherc to seek interviews, information,
and resources (students map out all ac-
tivitics, from deciding on questions for
interviews to composing rough and final
drafts, as well as allotting specific
amounts of time for each step);

e Method of evaluation (the students
decided by whom and by what means
they wanted their work evaluated,
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by Richard A. Roughton and Kathleen Birt-Bisson

A weekly seminar helps students from various departments
connect service to academics and each person’s experience

to issues faced by all.

‘ iever  realized how many
woblems poor people have.”
“When I sit in groups with
cuems, I feel inadequate.”’

“I"'m real confused about what my
responsibilities are and whom to go to
with a problem.”

These statements reflect problems
that students involved in service-learning
programs bring to required seminars
each semester in the University Year lor
Action (UYA) Student Internship Pro-
gram at the University of Rhode Island,
Kingston. {Originated in 1975 under
a grant from ACTION, UYA became
fully institutionalized in 1979.) The
diversity of concerns reflects these
service-learners’ wide range of academic
backgrounds, various career goals, and
work in the gamut of public and com-

Kathleen Birt-Bisson is the director of
the University Year for Action at the
University of Rhode Island, Kingston.
Richard A. Roughton held that position
hefore becoming staff assisi-
aint (o the dean, University College,
University of Rhode Isiand.

munity service. Because students come
from, are working in, and are going to
many different places, the UY A seminar
presents an extraordinary instructional
challenge. Ways of meeting that
challenge still are developing.

Common Threads

The primary goals in the seminar are to
guide students in their attempts to iden-
tify the common personal and social
issues that run through their varied com-
munity service experiences and to en-
courage recognition that these common
threads link directly to their academic
work.

Required of all interns in the program
and offered on a pass/fail basis, the
UYA seminar also seeks to coordinate
and integrate diverse intern experiences
and to counteract the tendency of full-
time internships to pull interns away
from on-campus involvement. Working
in community service agencies changes
the students’ focus psychologically, in-
tellectually, and geographically. With-
out regular reminders, interns may lose
track of the fact that they are still
students of the University and that the
work they are doing at an agency is part

of their education. In order to assure
that internships have academic com-
ponents that link formal and field learn-
ing, we require students to participate
in the seminar.

When we designed the seminar several
semesters age, we decided that an im-
portant aspect of the seminar’s ongoing
development would be obtaining feed-
back and suggestions for change from
all three parties involved in intern-
ships—the agency supervisors, the fac-
ulty advisers, and the students, We
devised a form that requested comments
on various aspects of the prograni, in-
cluding the seminar.

One direct result of feedback from
students and faculty advisers was the
strengthening of the academic compo-
nent, including the incorporation of
three written assignmenis. One intern
said, ‘‘I could have been more produc-
tive if more were expected of me (i.e.,
a paper, a researched speech, or a ma-
jor project over and above our regular
presentation).”’

Working with an average of 30 stu-
dents a semester at a time of restricted
financial resources has led us to use
three methods to achieve our seminar’s
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goals. First, we meet weekly for two
hours with the entire group of interns to
discuss assigned topics. Second,the in-
terns divide into small groups of four or
five that meet with both seminar coor-
dinators to discuss a second group of
issucs. Third, students prepare a series
of three writing assignments based
on not only the seminar discussion
topics but also reading, interviews, and
introspection.

Each of these methods achieves part
of our goal; we would be reluctant to at-
tempt our seminar without all three.
Each leads students toward specific ob-
jectives of the 15-week internship
semester and contributes to enhancing
the service they give and the education
they receive.

The Weekly Seminar

Because one of the goals is for service-
learners to see the similarities in their
service experiences, at the outset we
divide students into small groups of four
or five. This can be done in two very dif-
ferent ways, both of which prove useful.
The most obvious way is to group four
to five students working in similar set-
tings, e.g., students working in mental
health institutions or students working
with dietary and nutritional problems.

The second but less obvious basis lor
grouping interns is to bring together
students from seemingly unrelated
placements. For example, one group in-
cluded students learning one-to-one
counseling technigues and other
stucdents learning group approaches to
social and individual emotional
problems.

Before the semester begins, agency
supervisors and faculty advisers receive
the syllabus and a request to comment
on its content and sugges! changes. At
the first meeting of the seminar all small
groups receive a syllabus of weekly
assignments.

Each small group gets together each
week before the seminar begins to
develop a 10- to 15-minute report on the
questions assigned that week for delivery
during class. Each group has a spokes-
person for the week, a role that rotares
so that each member makes a presenta-
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tion at least twice each term. The two
seminar coordinators allow time {or one
or more members of each group to pre-
sent a minority report. In addition, the
coordinators encourage other small
groups to question or challenge what is
reported.

Once the first group’s report is given,
the presentation order is determined by
which of the remaining groups can relate
their prepared reports with what already

The final session of the segment
encourages the service-learner to
evaluate the field experience by
looking back at the goals defined
in the first session.

h  been said. By proceeding in this
manner, the interns weave iogether their
conclusions on the guestions being con-
sidered without becoming repetitious.
This weaving process encourages aware-
ness of similarities and differences while
successfully cutting across the wide
r ge of experiences students have as
interns.

The seminar’s 14 sessions are divided
into four major segments. (See the ac-
companying ‘“‘Summary List of Seminar
Topics.”") The first segment begins with
a scssion that requires each small group
to report specifically on its members’
academic, career, and service goais and
e zctations. As the various reporters
are challenged to define clearly their
goals and expectations, the students gain
their first insight into the common
bonds that bind together service-
learners.

From there the seminar moves to a
discussion of the human service goals of
the agencies represented. The small
group meeting becomes a rehearsal that
prepares each student for the differences
and similarities that will emerge in the
full seminar, As individual and agency
goals are defined, students experience a
bending with their co-workers and with
the agency itself. This discussion is

followed by a session that further
clarifies goals and their individual and
social implications. These initial three
sessions serve as an introduction to the
students’ service-learning experience.

The second segment of the course
leads students to focus on the ways the
previously defined goals are or are not
met, The segment begins with the
presentation of student essays on how
their agencies are structured and how
this structure does or does not con-
tribute to the realization of the defined
goals. Students interview their super-
visors and co-workers as they pr ire
this assignment.

| conducting the interviews the stu-
dent takes the first explicit step toward
drawing both the agency supervisor and
faculty adviser into the learning process.
Indeed, a majority of both faculty ad-
visers and agency supervisors have at-
tended, participated in, or co-led a
SCMINAT $e$510N OVET OUT Seven semesters
of experience. Each semester, however,
the interns approach their supervisors
and advisers anew to draw them into
their seminar experience. It is unfor-
tunate that distance and scheduling
problems inhibit regular or freaguent
direct agency and faculty participa  n,
but we have had enormously successtul
sessions with only one or two facultv ad-
visers or supervisors present. = gir
presence o n oserves the important
function of keeping the discussion from
becoming too abstract. It also en-
courages faculty-agency rapport that
does not occur when the intern is the
sole liaison.

The third segment of the ser ar
focuses on supervision and communica-
tion, objectivity in service delivery, and
problem-solving techniques at the
agency level. Each of these topics en-
courages students to test their own and
their agencies’ ability to achieve  2ir
goals on specific nuts and bolts issues.

The fourth and final segment of the
seminar leads the interns to look beyond
both their own goals and the objectives
of their agencies. Qur purpose here is to
raise a wide range of service-lear 1g
iss s that transcend the immediate ex-
perience of the individual intern. As in
the earlier segments, students are en-



couraged to look for differences and
similarities as they explore such issues
as public funding of the human services,
politics and community service, social
service networking, and what public
constituency the agency serves.

The final session of the segment en-
courages the service learner to evaluate
the field ecxperience by looking back at
the goals defined in the {first session.
Here again, as throughout the seminar,
the coordinators encourage students to
identify with their peers’ experiences.

The seminar ends with an evaluation
session. Students take forms to fill out
and return by mail after the semester is
over. During the class students verbalize
their own evaluation concerns and give
and receive feedback from other interns.

The attendance of advisers and super-
visors is usually good at the evaluation
session. Their input is enormously useful
in helping interns put their field expe-
rience in both personal and professional
perspective. Agency personnel and
faculty members also are helpful in en-
couraging the seminar members (o
evaluate both positively and negatively
their accomplishments during the
semester.

The Small Group

The small groups serve several goals not
previously mentioned. One of these is to
assure that the size of the seminar does
not make it ineffective. In fact, we
devised the small groups partially to
keep the coordinators and the students
from feeling lost in the larger grouping
of 30 or more interns.

After two semesters, we [ound that
the small groups met some program
needs we had been unaware of. In fact,
we became aware of these needs only
after setting up a schedule so that each
small group could meet with us three
times during the internship semester. In
these meetings we learned that the
rehearsal sessions served not only to im-
prove the quality of seminar reports but
also provided a basis for intense
dialogue among small group members.
Interns tried out their ideas, frustra-
tions, joys, and sorrows on members of

their small group long before they were
willing to share any of these in the full
seminar or in individual conferences
with the coordinators. Each of the three
sessions clearly put us in better touch
with what actually happened to the stu-
dent during the internship.

Because of the support individual in-
terns received in their small groups, each
student was maore willing to risk as-
serting needs and issues to the program

Because one of the goals is for
service-learners to see the
similarities in their service

experiences, at the outset we
divide students into small groups

of four or five.

coordinators, to the full seminar, and to
faculty and agency colleagues.

Written Assignments

A recent addition to the seminar is the
requirement to write two papers. These
papers became part of the course
because last summer four student in-
terns felt they learned a great deal in
writing several short papers assigned by
their faculty adviser during the course
of their internship.

At about the same time two faculty
advisers suggested a textbook that we
have found helpful in preparing stu-
dents for writing assignments. De-
livering Human Services, edited by
Michael J. Austin, Alexis H. Skelding,
and Philip L. Smith, became the basis
for the first written assignment, which
asks students (o describe the internal
structure of their agency. In this three-
to five-page paper students examtine
their agency’s organizational policies,
structure, worker roles, and consumer
population. The exercise has three pur-
poses: to have students become well ac-
guainted with the aforementioned
aspects of their agencies; to inform other
interns of similarities and differences
among human service organizations by

presenting the papers in class (these
papers then are submitted to the seminar
leaders and graded on a pass/fail basis);
and to involve the interns’ supervisors
in the seminar.

The second paper is intentionally less
structured. We ask students to write a
three- to [ive-page paper explaining how
their academic background or major
field of interest ties in with their field ex-
perience. The purpose of this is to en-
courage the students to reflect on the in-
tegration of their theoretical knowledge
and the practice of their discipline and
to demonstrate this knowledge to other
interns in class presentations.

In preparing this paper, students rely
heavily on the journals they are required
to keep. Students make weekly entries
in their journals on such topics as the
training they are receiving at their place-
ment sites, their responsibilities to their
agencies, and the reading they are do-
ing and discussing with their faculty ad-
visers and/or agencies supervisors.
Through the journals students docu-
ment their learning experiences, examine
their career goals, and synthesize their
academic and service experiences.

Evaluation

Each semester we request feedback con-
cerning the strong points and weak-
nesses of the seminar from stu-
dents, agency supervisors, and fac-
ultv advisers. The following written
comments from former interns attest to
the success of the model that we cur-
rently are using,.

“One thing that was very helpful was
the weekly colloquia. There I realized
that 1 wasn’t going to cure the world,
but just do my best. I think that was my
biggest accomplishment. By knowing
and accepting this, I was able to perform
my job better.”

‘] feel that the UYA seminars were
invaluable, as | learned a great deal
about many other services.”

““I learned so much about my place-
ment, and also other students’ place-
ments, through the seminars.”

““There could never be a more In-
volved class than the Wednesday after-
noon seminars. Everyone was willing 1o
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This column is devorted primarily to
news from associations, public interest
groups, and organizations concerned
with community service and experiential
education. Members of such groups may
submitr information on meetings,
publications, training, and any activities
of importance to service-learning
educators.

Inclusion of a listing does not imply
that ACTION or the federal government
endorses it or favors it over others not
listed.

The tenth annual conference of the
Association for Experiential Education
(AEE) will take place at Humboldt State
University, Arcata, California, Septem-
ber 9-12.

AEE makes many of iis services
available to nonmembers. Among these
are: the Jobs Clearing House, a monthly
listing of positions available and wanted
($12 a year for nonmembers; $6 for
members); The Journal of Experiential
Education, which is published three
times a year ($15 for nonmembers; free
for members); and the annual Member-
ship Directory with Consulting Network
($3.50 plus $1 for postage and handling
for nonmembers; free to members).

For additional information, write to
the Association for Experiential Educa-
ticn, Box 4652, Denver, Colorado
80204.

The Association of Volunteer Bureaus,
Inc. (AVB) recently published the An-
norated Bibliography for the Field of
Volunteerisim (1981; 30 pp.). This is a
selected reading list of materials
available from volunteer bureaus in the
United States and Canada. The Bib-
tiography complements AVB’s Sran-
dards and Guidelines for the Field of
Volunteerism, with the 22-category sub-
ject index being compatible. Among the
topics included are the role of the
volunteer, volunteer program organiza-
tion, recruitment, training, supervision,
recognition and evaluation.

The price {which must be prepaid) of

the Bibliography is $5 for AVB mem-
bers, $10 for nonmembers. Address
orders to the Association of Volunteer
Bureaus, Inc., 801 North Fairfax Street,
Alexandria, Virginia 22314.

Brown University has announced the in-
itiation of the National Service Scholar-
ship Program for undergraduates
who have worked full time for one year
for no or subsistence-level pay in public
or private agencies providing serv-
ice to the disadvantaged, in similar
agencics involved with conservation of
natural resources, or in voluntary
military service.

Service also will be taken into account
in admitting students to Brown, and the
University’s Resource Center will assist
in placing Brown students who wish to
spend a year or more in national service
work.

For information on how students may
apply for the National Service Scholar-
ship, please write to the College Admis-
sion Office, 45 Prospect Street, Brown
University, Providence, Rhode Island
02912.

The Commission on Voluntary Service
& Action has published the thirty-sixth
annual edition of favest Yourself: A
Catalog of Service Opportunities. The
1982 edition lists 26,000 openings for
full-time volunteers and the names and
addresses of 175 private North Amer-
ican voluntary service agencies.

The singile copy rate (prepaid) is $4;
add $1 for first class mail. Rates for
buik orders are: 10 copies, $30; 20
copies, $50; 530 copies, $100; and 100
copies, $150. Please send checks (made
payable to CVSA/Tnvest Yourself) to
fnvest Yourself, ¢/o Susan Angus, P.O.
Box 17, New York, New York 10009.

The Council for the Advancement of
Experiential Learning (CAEL) will hold
its national assembly at the Shoreham
Hotel, Washington, D.C., in mid
November. Please request information
on programs and registration {rom

CAEL, Lakefront North, Suite 300,
Columbia, Maryland 21044,

The National Commission on Resources
for Youth, Inc. (NCRY)} offers a free
complete listing of its books, guides, and
case studies. Among these publications
are a 56-page booklet entitled New Roles
Sor the Early Adolescent, which includes
detatled descriptions of some 18 pro-
grams involving adolescents in com-
munity service ($5), and a 16-page issue
of Resources for Youth (the Comrnis-
sion’s newsletter) that describes 11
school-or community-based service pro-
grams involving adolescents from 10 to
14 ($.73).

To order copies or receive additional
information, write to the National Com-
mission on Resources for Youth, Inc.,
36 West 44th Street, Room 1314, New
York, New York 10036.

The national conference of the National
Society for Internships and Expericntial
Education (NSIEE) will be in Nash-
ville October 21-23. Currently four new
special interest groups—secondary
school programs, research and evalua-
tion, cross-cultural programs, and pro-
fessional developmeni—are forming.
These groups will assist in planning the
program for the national conference.

This winter NSIEE offered one-day
workshops on legal issues in experien-
tial education in Atlanta, San Francisco,
Chicago, and Boston.

NSIEE also distributes publications
on experiential learning, Among the
publications available is fintegrating the
Community and the Classroon: A
Sampler of Postsecondury Courses, by
Carol Murphy and Lynn Jenks (1981,
256 pp., $12.50 for members and $15 for
nonmembers). Developed by the Far
West Laboratory for Educational
Research and Development, this source
book describes community-based learn-
ing activities used in social science and
humanities courses.

For additional information, write
NSIEE at 1735 | Street, N.W., Suite
601, Washington, D.C. 20006.
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The National Youth Work Alliance will
hold its sixth national conference in
Washington, D.C., July 5-8. Some
5,000 youth workers from around the
world are expected to attend the iNa-
tional Youth Workers Conference,
which will include 75 workshops and
panels.

For information on the conference
and other training meetings, write to the
National Youth Work Alliance, 1346
Connecticut Avenue, N.W., Washing-
ton, D.C. 20036.

The Peer Assistance Network in Ex-
periential Learning (PANEL) still is
seeking individuals to form part of the
network. No one will receive more than
three requests for assistance each
month. Synergist readers also are invited
to request information.

To become part of the network or to
make use of the network’s services,
educators are to list or request informa-
tion related to 34 competencies. These
are as follows:

e Training students to design their own
field experiences;

Setting learning objectives;
Learning contracts;

Preparing students for the experience;
Monitoring the learning;

Training faculty to support experien-
tial learning;

¢ Evaluating learning outcomes;

¢ Assessment of prior learning;

e Experiential learning in particular
field(s) of study (specify);

® Experiential learning in the liberal
arts;

® Learning theories;

® Moral/ethical development;

® Personal growth and experiential
learning;

® Career development and experiential
learning;

® Strategies for outreach to em-
ployer/host agencies;

® Relations with agency/employer
supervisors;

® Monitoring and evaluating the
work/service performance;

® Using College Work-Study funds for
off-campus experiences;

¢ Centralized programs (institution
wide);

¢ Department-based programs;

® Work experience or career explora-
tion programs;

e Community service programs;

® Cross-cultural programs;

* High school programs;

¢ Building experiential learning into the
institution (administrative structures and
curriculum);

¢ Faculty reward systems;

e Cost effectiveness in experiential
learning programs;

* Funding of experiential learning
programs;

¢ Evaluation of experiential learning
programs;

® Research in experiential learning;

® Legal and legislative issues;

¢ Experiential learning for special client
groups—adults, handicapped, minori-
ties, underprepared, women;

® Experiential learning programs for
professionals (professional exchanges,
faculty internships, mid-career pro-
grams).

PANEL is operated by NSIEE in col-
laboration with AEE, CAEL, the
Cooperative Education Association,
and NCSL. For additional information,
write to NSIEE or call toll free (800)
424-2933. (|

Training Supervisors
(continued from page 46)

whether the supervisor shares the forms
with the students soon after their arrival
at the agency, whether the students
receive periodic feedback, whether they
have a chance to do different tasks, and
finally whether they receive copies of all
forms to take with them to show to
potential employers.

ICB staff members saw the super-
visory training procedure as an effective
tool for helping young people make the
school-to-work transition successfully.
Supervisors appreciated the structure
provided by the training materials that
they helped develop, and students
valued the clarification of goals, the
continuous and specific feedback on
their work, and the documentation of
the skills they had learned. O

Foreign.
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