






























































communication and influence are not always the formal
lines. To use the school example, information often is passed
from teacher to teacher before it comes from the principal.
Informal groups of people are formed that have nothing to
do with the lines of the organization.

Have the students observe the people in the place where
they work and describe the informal groups and the infor-
mal lines of communication. Ask them to identify people
who seem to have influence unconnected to their place in
the organization.

Time for reflection is an important investment, as it can
provide that important link between experience and learn-
ing, making the community placement a more significant
part of the student’s life.

Community Placements

Many of the young people involved in the volunteer
course are serving in what we might call “traditional”
volunteer- roles—providing needed services to the com-
munity in hospitals, nursing homes, day care centers and
schools. What is nontraditional about these placements is
the excitement, challenge, and point of view which these
young people can bring to an agency and to a client.

Students work, too, at some very different volunteer
assignments. One young man used his interest and skills in
cartooning to create a Volunteer Man comic strip which was
published by a local newspaper. Others have provided ser-
vice to the community by monitoring emergency CB chan-
nels, assuming advocacy roles with Planned Parenthood,
Right to Live and conservation groups, working on political
campaigns. The media class at Oak Ridge High School cre-
ated an animated film strip on volunteering. And, in one
school, the students' placement experience included obser-
vation of or participation in the agency’s board meeting.

Prior to actual placement, students explore the range of
volunteer opportunities available to them. Team members
work together to assess the skills and interests of students in
order to assist in an appropriate match with community
needs. Job design, supervision, and scheduling are discussed
prior to beginning each community assignment. Problems of
transportation to placements and scheduling are addressed
by each team. Ideally, students are released certain days
each week for a sufficient time period during the agency
work day. On other days this time is used for in-class learn-
ing or group reflections.

What We’ve Learned

Throughout the year, teams provided regular feedback to
NICOV on program progress. In March, we brought our pilot
teams together to assess those factors which seem to in-
fluence the success of the local project, and to obtain
detailed feedback on curriculum and technical assistance
needs. We found that there are certain characteristics which
aid the project’s chances for local success:

In the School

® Selection of interested, committed teachers

® Ample released time or planning time for teachers

@ Full commitment of the principal, as evidenced by the
assignment of the teacher as part of regular workload, and a
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willingness to include the community agencies in the total
program

©® Networking within the school, such as involvement of
other teachers, counselors, and classes

® Flexibility in scheduling the class, i.e., the last period of
the day

® Mixed schedule of curriculum, community work, and
student reflection

® Local teacher initiative in development of new and
revised curriculum

In the Community
@ Strong, continuing community support for the teacher—a
solid “team” approach which includes community agency
participation in the classroom
©® Early student placement involvement; a mix of experi-
ence and curriculum to make both more meaningful
® Student choice in placement activity, with job descrip-
tions for study prior to actual placement
® Preplacement visits for students at host agencies to ex~
plain program expectations and determine supervisory
responsibilities
® Experience of the community team members in working
with youth volunteers, knowledge of satisfying placements
and community agency personnel, ability to assist the
school in gaining school board or community support
® Transportation for students to placement agencies

Of equal importance is the opportunity for teams to share
with each other and continually to improve each local pro-
gram.

Future Plans

By the third year we plan to expand to approximately 30
teams. Rather than increasing quickly in number, our objec-
tive is to continue gathering feedback and evaluative data
from teachers, students, and community groups on the cur-
riculum and placement experience. From this information
and with continued guidance from local participants, we
will develop several flexible models of program implemen-
tation which include fully tested curriculum, team develop-
ment strategies, placement ideas, etc.

We plan to continue networking and advocacy efforts on
the national level with groups who can assist in the wider
dissemination project—educational organizations presently
operating student volunteer programs, government agencies,
and networks of community organizations.

We will examine the community leadership course as it
relates to the back-to-basics thrust, declining enrollment,
budget cuts, youth employment, and stipended youth ser-
vice programs. Arguments for including the program in
school systems will be compiled for use by interested local
groups.

We will begin considering applications for third cycle
(fall 1979) participation in December (1978). Since the ap-
plication process involves identification and commitment of
all team members, we suggest that interested groups write
early for guidelines.

For information and guidelines on this program or to
share information with us on high school volunteer ac-
tivities and programs in your area, please write: National In-
formation Center on Volunteerism, Community Leadership
Course, PO Box 4179, Boulder, CO 80306, (303) 447-0492.
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Hunt Oil Company and vice chairman of
the Alliance at the time.

The ad was published three days
before the ruling, which overturned
Taylor's original plan calling for the bus-
ing of 7,000 (out of 150,000) students.
The appeals court supplied Taylor with
broad guidelines to develop a new plan.

The school board and plaintiffs began
work on desegregation proposals for
Judge Taylor. In the meantime, Alliance
members began talking in private. They
had formed their group of business, gov-
ernment and community representatives
only five months earlier, and barely had
begun work on their two chosen areas:

criminal justice and neighborhood.

regeneration and maintenance.

“I called several white guys,’ Lowe
remembers, “and said, ‘Look, this is a
pipe dream, but I've talked to a couple of
browns and blacks on the Alliance and
maybe it's possible —not probable—that
we could do something! We went to see
the judge, offering to try to pursue it.
Then we had a little meeting of six or
seven to decide if we should go with a
big group. Someone suggested a seven-
seven-seven mix of browns, blacks and
whites.”

Motivated by Judge Taylor's challenge
on September 16 to the business
leaders of Dallas to become involved,
the informal group organized along the
lines of the recommended racial bal-
ance. “We were careful that blacks
picked blacks, browns gathered browns,
and so on,” Lowe said. “We came up
with a strong group.”

Rene Martinez, Dallas Chamber of
Commerce executive director for career
education, chose the other browns for
the task force. “He put us [Chicanos] on
the committee because we live in
different areas of Dallas,’ said Victor
Bonilla, West Dallas grocery store owner
and well-known community activist. “In
my area my lines of communication are
fantastic. | do not lie to people. | am
honest with them and in turn have
earned their respect. My little place of
business serves as a social center”

Bonilla and Martinez approached
Frank Valtierra of East Dallas. “| had
been involved in local school problems,’
he said. “In early 1975 an issue arose
over the way they were treating children
through discipline. Me, my wife and
neighbors picketed the school for about
seven weeks. It made the papers and
Jack [Lowe] read my name.”

Ruth Sanders almost didn't join the
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task force. "I accepted with great reluc-
tance," she said. “I had given a lot of
time to committing and felt someone
else should do it” Today she is the direc-
tor of the National Conference of Chris-
tians and Jews' East Oak Cliff School
Project. But in 1960-61 she had can-
vassed for the NAACP when the school
district was trying desegregation under
a "stair-step” plan. Sanders knocked on
doors to urge black families in white
communities to send their kids to neigh-
borhood schools.

W. Dewey Presley, president of First
International Bancshares, believes he
was recruited because of Judge Taylor's
appeal to the business community. “At
that time," he said, “I was president of
the Dallas Citizens Council, an organi-
zation of 200 major corporation execu-
tives in Dallas, and I'd been involved in
many civic and religious activities.”

Juanita Elder, a Choctaw Indian
educator from Oklahoma, was the lone
minority chosen to serve on the task
force. “Walter Humann, whom | had met
some time ago,’ she recalls, “called me
and gave a broad outline of the concept
of the unnamed proposed organization.
It sounded like a grand opportunity to
become even more involved in com-
munity affairs. As executive director of
the American Indian Center, my visits to
city, county and state agencies put me
in touch with many persons.’

There is no doubt the group
possessed the credentials for the task.
There was also Clyde Clark, president of
Commercial Truck and Trailer ...
Charles Cullum, businessman and
former head of the United Way and
Chamber of Commerce ... Claire Cun-
ningham, president of the City Council
of PTA ... Hector Flores of the Office of
Civil Rights ... David Fox, president of
Fox and Jacobs ... the Reverend Othal
Lakey ... Randy Ratliff, executive direc-
tor of the Greater Dallas Community Re-
lations Commission ... James Rutledge,
vice chairman of the Wilson-Welch In-
surance Company ... Richard
Sambrano, regional chief trainer for AC-
TION and president of IMAGE (Incorpor-
ated Mexican-American Government
Employees) ... Ron White, attorney ...
the Reverend S. M. Wright, minister of
the People's Baptist Church and presi-
dent of the Interdenominational Minis-
ters' Alliance of Metropolitan Dallas.

“The white side was very unrepresen-
tative, but we did it that way on purpose,’
Lowe pointed out. “Three of us didn't

even live in the city. Looking beyond, we
felt like if we went for [desegregation],
the business community as a whole
would support us.

“But we were all recognized com-
munity leaders. Many realized they'd be
attacked for sitting down at such a table.
There was so much suspicion in the
minority communities, a minority leader
could easily be accused of selling out."

The group almost broke up at its first
meeting in early October. Members
couldn't agree on what their role should
be and, “They thought | had already
figured out the outcome” Lowe said.
Nevertheless, they decided to approach
the Alliance for help.

On October 23 Lowe called a special
meeting of the Alliance board. “It was
hard to call that first meeting," he said. "I
recommended that we not be part of the
Alliance. But nine or 10 members of the
task force were Alliance members, and
the board decided to take our group on
as a task force.”

For the next 12 weeks the task force
met every Tuesday to design a
desegregation plan that would work for
the city of Dallas. Toward the end it met
twice a week.

They sat down together armed with a
collective knowledge of the city's
diverse sentiment on school desegrega-
tion and two criteria from Judge Taylor:
Eliminate all vestiges of a dual system,
and give every child the best possible
education.

"In the beginning,' Charles Cullum
said, “there was only one meeting
ground, our common desire to improve
the quality of education. Generally, the
Mexican-Americans were interested in a
much greater degree of bilingual educa-
tion. The blacks wanted most of all edu-
cational improvement, the basic essen-
tials, especially reading. But they also
wanted integration. The Anglos wanted
to stop white flight and save the city."

The group laid down some ground
rules which became their modus
operandi. “The process was more im-
portant than what we did,” Lowe said. It
had four main parts:

One, the group would work by con-
sensus, not by vote. “This gave us a
chance to talk something out, question
it, come back to it, iron it out," Ruth San-
ders said. “We just had to leave every-
thing open. The result was we took no
minutes, kept no records’

Two, they would agree on nothing until
everything was agreed upon. “We were
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Public Relations Society of America, 845
Third Ave, New York, NY 10022. 1977. 6
volumes: 116 pp. $12.00/set, $2.50 ea.

This series aims at educating top man-
agement and boards of directors of non-
profit organizations about public re-
lations. Individual titles are: “Planning
and Setting Objectives,’ “Using Publicity
to Best Advantage.’ “Making the Most of
Special Events' “Measuring Potential
and Evaluating Results,’ “Using Stan-
dards to Strengthen Public Relations,’
and “Working With Volunteers.”

The New Leaf: A Guidebook for an In-
novative Use of Trained Volunteers in
a Mental Health Setting. The Junior
League of Chicago, Inc., 1447 North
Astor St., Chicago, IL 606610, 1978. 22 pp.
Free.

A description of the Junior League's
“New Leaf” project at the Chicago-Read
Mental Health Center and the role of
volunteers in the project. Appendices.

Rehabilitation Gazette/’77. 4502 Mary-
land Ave, St. Louis, MO 63108. 1978. 48
pp. $3.00/disabled persons, $5.00/non-
disabled.

This excellent magazine is published
once a year. The 1977 issue includes arti-
cles on the employment experiences of
disabled women, housing and home ser-
vices for the disabled, wheelchair lifts
and other equipment, and more.

The Campaign Workbook. National
Women's Education Fund, 1532 16th St.,
NW, Washington, DC 20036. 1978.
$15.00/with binder, $13.00/without
binder.

A nonpartisan workbook designed to in-
form women about all aspects of cam-
paigning for public office and encourage
them to do so. Begins with a chapter on
the implications a campaign may have
for the woman candidate’s own psyche,
her family and children. Appendix.

A Woman's Guide to Personal and
Business Credit. Susan Ingram, Pilot
Books, 347 Fifth Ave., New York, NY
10016. 1978. 48 pp. $2.95.
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An informative booklet written by an at-
torney specializing in the field of con-
sumer credit. Discusses the importance
of credit, steps for obtaining credit, cred-
it cards, personal loans, credit reporting
agencies, legislation such as the Equal
Credit Opportunity Act, business loans,
etc. Written in precise, clear language.
Appendix.

How to Get College Credit for What
You Have Learned as a Homemaker
and Volunteer. Ruth Ekstrom, Abigail
Harris, and Marlaine Lockheed, Educa-
tional Testing Service, Princeton, NJ
08541. 1977. 195 pp. $3.00.

This book is to assist women in identify-
ing the academically accreditable learn-
ing experiences they have acquired
through volunteer work and homemak-
ing. It contains a workbook to assist
women seeking such credit and
checklists to help in competency iden-
tification. Appendices.

Bereavement Outreach Network
Manual. Stephen Steele, Patricia Erat,
and Carol Bailey, The Wyman Institute,
2721 N. Howard St., Baltimore, MD
21218, 1977. 35 pp. $4.00 + .50 postage.

A manual compiled “to provide for the
refinement of the skills of community
caregivers who are in primary or initial
contact with those experiencing grief or
bereavement.”

Life Enrichment for the Elderly.
Lutheran Brotherhood, Box 100, 701 Sec-
ond Ave South, Minneapolis, MN 55402.
1978. 51 pp. Free.

This is a condensed version of the report
of the Life Enrichment for the Elderly
project which the Lutheran Brotherhood
conducted in 16 communities in 1975-76.
This well written and helpful handbook
describes the project’s work: sensitizing
the community to the concerns of the
elderly, enhancing the self-identity and
self-worth of the elderly, utilizing their
resources and skills, and facilitating
their involvement in programs designed
for them. A second section makes sug-
gestions on how to implement such pro-
grams in other communities.

Hospitals and Home Care for the
Elderly. National Voluntary Organiza-
tions for Independent Living for the
Aging, National Council on the Aging,
1828 L St., NW, Suite 504, Washington,
DC 206036. 1978 36 pp. $3.00.

Includes articles on the hospital as a
community resource, keys to developing
community coalitions, etc.

The Best Years Catalogue. Leonard
Biegel, G.P. Putnam's Sons, 260 Madison
Ave, New York, NY 10016. 1978. 224 pp.
$6.95.

A “whole earth catalogue” of resources
for the aging. Covers attitudes toward
aging, nutrition, condominiums and
alternative residences, creative leisure,
Social Security and government benefits,
protection from crime, travel, and a wide
variety of other topics.

The ‘At Risk’ Elderly: Community Ser-
vice Approaches. National Council on
the Aging, Publications Department,
1828 L St, NW, Suite 504, Washington,
DC 20036. 1978. 96 pp. $3.50.

A casebook on public and voluntary
local achievements in promoting inde-
pendence among the elderly.

Giving USA. American Association of
Fund-Raising Counsel, Inc., 500 Fifth
Ave, New York, NY 10036. 1978. 43 pp.
$8.50.

This is the annual report of the Ameri-
can Association of Fund-Raising
Counsel. It represents a valuable com-
pilation of information on American
philanthropy in 1977.

Let Us Catch Qurselves a Villain. Jane
Wickey and Barbara Hartman, Models of
Delivery Systems, Inc., PO Box 403, Glen
Burnie, MD 21061. nd. 31 pp. $3.00.

This booklet is a report on a “search for
better ways to improve service delivery
systems through a coalition approach.
The general point of view is that ser-
vices can be delivered better through
coalitions in which each individual sur-
renders some personal territory.
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